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Introduction

‘Teachers of today’ have to shoulder the responsibility of educating the present
generation and to guide them to face the challenges of tomorrow - the coming times!
Present day education system is becoming very demanding not only for teachers but also
for teacher educators. The challenges that Educators face is compounded by the
explosion of knowledge and the emergence of a multiplicity of learning resources and our
efforts to transform traditional paradigms of learning and cater to the demands of this
changing context. The coming times are going to be more demanding and thus the need
to know and understand if the present day teacher is equipped to handle these
unprecedented challenges. Thus, the ‘teacher of today’ needs to keep pace both with

current trends and requirements of the future.

The changing role of teachers and the changing definitions of teacher effectiveness have
been increasingly studied and analyzed, with research undertaken and the outcomes being
fed back into the system to facilitate improvement in instructional practices. The current
focus of Researchers, Policy Makers and Practitioners with regard to school teaching is
the development of professional competencies, and on the most effective ways of
achieving higher levels of commitment and motivation for higher-level performance on
the part of teachers. School Education being the preparatory ground for Higher
Education, teachers in schools have to effect a transformation from subject-oriented

knowledge to general skills; from student mastery of discrete units of knowledge to a



more inter-disciplinary approach; from their getting taught to learning to learn. In order
to achieve these, the teacher him/herself should be cognizant of the latest techniques so
that the outcomes can be realized and fruitful.

Teaching and learning go hand in hand. Ultimately what is the teaching-learning process
trying to achieve? The answer is: Development of the learner in intellectual, affective and
skill areas for total development of personality through curricular and co-curricular
programmes. Regardless of the level at which one functions — pre-primary, primary,
secondary, higher secondary, collegiate or university — some amount of training would
undoubtedly increase one’s teaching competency. Appropriate pedagogical training

would benefit every one engaged in the task of teaching and eventually, the learner.

We also need to acknowledge that needs of learners vary with age and so does classroom
dynamics. Such increasing demands on educators for accountability and challenging
differences in student learning needs require more and higher quality professional
learning from educators. As a result, educators themselves are seeking more opportunities
for professional learning and are demanding that these experiences be more closely

related to their specific responsibilities and their students’ learning needs.

The need for Professional Development

The professional preparation of Teachers has been recognized to be crucial for the
qualitative improvement of education (Kothari Commission, 1964-66). High quality
professional learning on an ongoing basis is the best way Institutions can bring about
improvement in professional practice and enhance student achievement. When educators
focus their learning on specific needs of students they serve, they are able to increase the
results of their learning. Teacher Education Institutions must take the initiative to groom

teachers in accordance with changing times and demands.

Ongoing training and capacity building is crucial keeping in mind the importance of the
profession — that of educating ‘Generation Next’. It is imperative that practicing teachers

continuously update themselves and keep themselves abreast of the latest in their



subjects. Only then will they be able to make meaningful contributions to the profession.
Teachers should be able to connect new concepts, theories and strategies with existing
practices. Thus, professional development programs should aim at improving
professional competence, understanding innovative methods and making teaching-
learning more effective due to these. For these, any professional development program
should be directly connected to the work of teachers (thus, be beneficial to them); be on-
going and intensive and provide support through coaching and problem solving. The
focus of professional development should not be limited to content, teaching methods,
and learning outcomes. According to Intrator and Kunzman (2006), teachers leave the
profession when their deeper needs are not met. "Teachers yearn for professional
development experiences that not only advance their skills and knowledge base but also
simultaneously probe their sense of purpose and invite deliberation about what matters
most in good teaching” (p. 39).

Professional development via E- learning

“Technology brings the world of learning to educators, rather than requiring educators
to go to the learning.”
Technology has made inroads in all areas of education. Technology as a vehicle for staff
development, alters the learning environment; provides new structures and media for
reflecting, communicating, and acting; facilitates modeling and visualization; allows for
construction and discovery of knowledge; expands access to information, networks,
people, and ideas; increases the flexibility of time and places for learning; and provides
significant resources. If technology is going to be an emerging trend in the educational
landscape, it is of vital importance that Teacher Education Institutions take a greater stake

in it.

A new and emergent area is that of e-learning which makes use of information and
communication technology in education. E-learning includes learning experiences
enabled or enhanced by technological resources that enriches the learning environment;
provides new structures and media for reflecting, communicating, and acting; facilitates

modeling and visualization; allows for construction and discovery of knowledge; expands



access to information, networks, people, and ideas; increases the flexibility of time and
places for learning; and provides significant learning resources.

E-learning includes multiple uses of technology to facilitate learning. The uses range
from the simple to more sophisticated. Videotape and audiotape are simpler forms of
technology-mediated learning. Computer-based learning such as computer-aided
instruction and tutorials represent different forms of e-learning. Internet-based learning
such as online courses and web-based videoconferencing represent still other forms of e-
learning.

For the purpose of this Study, e-learning serves as the umbrella term for all forms of
electronically assisted or technology-mediated learning. The similarities between
traditional face-to-face staff development and technology-mediated staff development are
significant. They require the same level of support and resources to ensure effectiveness.
They use many of the same learning processes, including collaboration, inquiry, dialogue,
and reflection. In addition, they both seek the same result — to increase student

achievement.

The goal of providing the online tutorial for professional development was to enhance
education through the utilization of technology to develop ‘on-demand, anytime,
anywhere’ learning.

The Genesis Of The Online Module

All these concerns led to the conducting of the Study i.e. A Study Of The Current
Instructional Practices In The Schools Of VVadodara City. The objective of the Study
was to critically review the ongoing instructional practices in the schools of Vadodara
city with a view to utilizing the inputs to enrich the Teacher training program and thereby
making it more relevant to the future practitioner. The Researchers were also keen to
answer the question - How could research be related to the improvement of the present

day classrooms?

In the first phase of the research Study, the researchers conducted a survey in the

secondary schools of VVadodara city. During the survey, they interviewed the teachers and



also observed their classes to find out the existing trends. The authors had taken up a
study of classroom processes in the city of Vadodara. Some of major findings indicated
that certain crucial areas of teacher education could be enhanced through content
enrichment. These were expressed by teachers of schools, in the questionnaire. The
focused group discussion with suggestions by Heads of school also pointed to enrichment
opportunity. The authors first thought of textual and modular write up and then,
acknowledging the significant role that ICT can play for ‘ anytime anywhere learning’
and the demanding schedule that teachers have, they decided to adopt the ‘online-module
approach’. The objective was to develop updated training modules for the professional
development of in-service teachers which would familiarize them with upcoming trends

in content areas they expressed difficulty in.

Regarding the Module

The Researchers developed a web-based teachers training module referred to as
professional developmental module for teachers (both in-service and pre-service) under
the title ‘Institutional Project’. The online module caters to the professional needs of
practicing teachers and is informative and self-paced with components of self-evaluation
to help gauge self (learner) understanding. The module can be used by both in-service
and pre-service teachers for their professional enrichment. The salient features include
instruction and understanding of the concept through textual matter, concept mapping,
illustrations, relevant pictures, self-evaluation exercises and the provision of website
addresses for further reading.The e-resources used in the preparation of the module
included — MS Publisher, MS PowerPoint, MS Word, Quiz Creator, Inspiration 8.0a IE
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SELF-EVALUATION EXERCISES
The Modules — Its Components
Phase | findings showed that teachers showed inclination to know more regarding the
following two areas,

(i) Blooms’ Taxonomy — i.e. how to state learning objectives / instructional
objectives and the manner in which these can be used to design teaching-learning
processes with higher order objectives.

(it) Group Dynamics — how to design Group/Cooperative learning for completing

school/class projects/discussions/... using the knowledge of group dynamics.

Thus, these were the two topics taken up and both sub- modules are explained below.

Sub-Module 1 : Bloom’s Taxonomy
As Teachers we need to understand the importance of Instructional Objectives and the
significant role they play in enabling the designing of enriched teaching-learning
experiences. In this module, Practitioners would find answers to the following questions
=What are behavioural objectives ?
=How do behavioural objectives enable a teacher to design rich teaching-learning
experiences ?

=What criteria should a teacher keep in mind while writing instructional objectives ?

Structure of Sub-module 1 (Site Map)
This sub module is based on the concept of the Bloom’s Taxonomy. The module

provides in-depth understanding of ‘instructional objectives’ .
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Benefits of Sub-module 1

This module provides knowledge about how to design and write the learning /

instructional objectives thereby enhancing the teaching-learning processes. Corresponding

activities are designed to enable better understanding.

Sub-Module 2: Group Dynamics

This module deals with knowledge about the ‘group’ concept within classrooms. Today,

this concept is very important for a teacher in order to develop higher order thinking,

social behavior and interpersonal skills. This Module provides the knowledge and

learning about group formation, dealing with both homogeneous and heterogeneous

groups, assessment of these groups, assessment of the learner within the group,

behavioral observation i.e. overall dynamism of the group.

Structure of the Sub-module 1(Site Map)
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Benefits of Sub-module 2 —

This module was designed to help teachers / learners deal with their classroom groups.
This will give knowledge about how to form groups, how to assign activities, to assess

and observe the groups and individual behavior amidst a group.

Conclusion.

Although there are numerous options available to practicing teachers today for their
professional enrichment like reading material, attending workshops, inputs from mass
media; online learning has its own benefits and consequently is in demand . Moreover,
teachers today are more computer savvy and can enrich themselves through this despite

their busy schedules and learn at their own pace and time.

This Institutional Innovation was designed keeping this in mind has now reached its
final stages. The module has been referred to Experts and also tried out on “practicing
school teachers’ and their feedback have been duly incorporated. The Module is being
given final touches before it is uploaded on the Institutional Website for the benefit of all

practicing teachers.
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