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CHAPTER -1

CONCEPTUAL FRAMEWORK

1.0 INTRODUCTION

The first time a child is introduced to formal education in the school. The school years are the
foundation of education. Schools are institutions that lay the foundation of a child’s development.
They play a key role in developing children into responsible citizens and good human beings. It is a

school where young talent is recognized and nurtured.

Education provides us with knowledge about the world. It paves the way for a good career. It helps
build character. It leads to enlightenment. It lays the foundation of a stronger nation. Education
makes a man complete. Kautilya, an Indian philosopher, royal adviser and professor of economics
and political science very rightly underlined the importance of education some 1000 years ago. He
has highlighted the fact that education enriches peoples’ understanding of themselves. He has said
that education is an investment in human capital and can have a great impact on nation’s growth

and development.

Hindi is a language and the language alone through which population. Education can be given
effectively population education being a national problem the same can be imported through the

national language Hindi.

Hindi being the language known by the masses in India a great deal can be achieves regarding
population education through it. Hindi will eventually be used by the union. Government in all
official correspondence with the states it will also be used for communication between one states to

another.
1.1 LANGUAGE

Language is the human ability to acquire and use complex systems of communication, and a

language is any specific example of such a system. The scientific study of language is called
linguistics.


http://en.wikipedia.org/wiki/Human
http://en.wikipedia.org/wiki/Communication
http://en.wikipedia.org/wiki/Linguistics

1.1.1 Importance of Language

One definition of “language” is “a system of symbols that permit people to communicate or

interact. These symbols can include vocal and written forms, gestures, and body language.”

Language is essential to every aspect and interaction in our everyday lives. We use language to
inform the people around us of what we feel, desire and question. | understand the world around us.
We communicate effectively with our words, gestures and tone of voice in business meeting being
able to communicate with each other, from bonds, teamwork and it’s what separates human’s from
other animal species. Communications drives our lives and better us. Unfortunately the policy of
language used in school is quite burdensome for many children. In some of states of India, Children
can go through their entire school career in their mother tongue for example. In South India,

Kannada, Telagu, Malayalam like this language taught.

1.1.2 Second Language

More and more schools are recognizing the importance of language. Some schools have begun
offering to teach a second language as early as middle school. Many schools and employees are
requiring specific language requirements as part of their application process.

Through language we can connect with other people and make sense of our experience imagine
what it must be like for your child to develop these skills that we take for granted. As a parent
teacher or other type of caregiver, you shape a child’s language development to reflect the identify

values and experiences of your family and community.

Therefore, it is up to you to create a warm and comfortable environment which you child can grow
to learn the complexities to language. The communication skills that your child learns early in life
will be the foundation for his or her communication abilities for the future. Strong language skill is

an asset that will promote a lifetime of effective communication.

Most teachers try to incorporate all four skill areas into their planning, though some classes may

focus more on one set of skills or the other, due to the course and learner

Obijectives (Oxford, 2001).When learning new language material, the order of acquisition™ is

generally this, for both second language learners and children learning their first language:

e Listening: The learner hears a new item (sound, word, grammar feature, etc.)



e Speaking: The learner tries to repeat the new item.

e Reading: The learner sees the new item in written form.

e Writing: The learner reproduces the written form of the item.
When you are planning to present a new teaching item (sound, grammar point, vocabulary word,
etc.,) keep the order of acquisition in mind. It is best to expose the learners to the item in that same
order, so that they are exposed to it as a listener before they are called on to use it as a speaker, and
that they hear it before they see it in text. In this way, the order of learning a second language is
similar to the way a child learns his or her first language. He/she will be able to understand the new
item for quite a while before he/she is able to produce it and use it in communication (Laubach
Literacy Action, 1996).

In technical terms, the difference between being able to understand an item and being able to
produce it is known as passive versus active knowledge. So it is important to expose learners to a
large amount of material using the new item before they are able to actually employ it in
communication. Even though it is not apparent, your learners will be absorbing the new items on an

unconscious level.

Consequently, you should expect that the learners will go through a period of being exposed to new
language and internalizing it before they can produce. They will be able to understand, but will not

be able to produce. It is because of this so-called “silent period”

That many recent approaches to language teaching are “comprehension-based”. This means that the
instructor presents material that does not require the students to respond verbally, but rather allows
them to show comprehension without having to actually produce speech in the target language
(Larsen-Freeman, D. 2000)

1.2 MOTHER TONGUE

The mother tongue, native or first language is what a person has learned from birth or within a
critical period. Where the ability to acquire a language is biologically linked to age and thus

becomes the basis for social identity.

1.2.1 Significance of Mother Tongue: The mother tongue is part of a child’s personal, social and
cultural identity. It is this identification we get from speaking our mother tongue that enforces

successful social pattern of acting and speaking.



The mother tongue is an indispensable instrument for the development of intellectual, physical and
moral aspects of education. Habits, conducts, values, virtues, customs and beliefs are all shaped
through the mother tongue. Needless to say, weakness in the mother tongue means a paralysis of all
thought and power of expression.

1.2.2 Mother Tongue and Child’s Education:

Early childhood Care and Education, UNESCO (2007) points out the overlooked advantages of
multilingual education in the early years when children are offered opportunities to learn in their
mother tongue, they are more likely to enroll and succeed in school and their parents are more

likely to communicate with teachers and participate in their children’s learning.

Most children speak a home language that differs from the language of instruction in education
programmes. Research also confirms that children learn while acquiring additional languages
depends on several interacting factors.

Research increasingly shows that children’s ability to learn a second or additional local language
and an international language such as English, French or German does not suffer when their mother

tongue is the primary language of instruction throughout primary school.

Fluency and literacy in the mother tongue lay a cognitive and linguistic foundation for learning

additional languages.

When children receive formal instruction in their first language throughout primary school and then
gradually transition to academic learning in the second language, they learn the second language
quickly. If they continue to have opportunities to develop their first language skills in secondary
school, they emerge as fully bilingual (or multilingual) learners.

If however, children are forced to switch abruptly or transition too soon from learning in their
mother tongue to schooling in a second language, their first language acquisition may be weakened
or even lost. Even importantly, their self-confidence as learners and their interest in what they are

learning may decline, leading to lack of motivation, school failure and early school drop-out.



1.3 THE FOUR BASIC LANGUAGE SKILLS

When we learn a language, there are four skills that we need for complete communication. When
we learn our native language, we usually learn to listen first, then to speak, then to read, and

finally to write. These are called the four "language skills™:
People generally learn these four skills in the following order:

Listening: When people are learning a new language they first hear it spoken.
Speaking: Eventually, they try to repeat what they hear.
Reading: Later, they see the spoken language depicted symbolically in print.

el

Writing: Finally, they reproduce these symbols on paper.

The four language skills are related to each other in two ways:

e the direction of communication (in or out)
e the method of communication (spoken or written)
Input is sometimes called "reception” and output is sometimes called "production™. Spoken is also

known as "oral".

Note that these four language skills are sometimes called the "macro-skills”. This is in contrast to

the "micro-skills", which are things like grammar, vocabulary, pronunciation and spelling.

Most teachers try to incorporate all four skill areas into their planning, though some classes may

focus more on one set of skills or the other, due to the course and learner objectives (Oxford, 2001).

1.3.1 LISTENING

Listening is one of the subjects studied in the field of language arts and in the discipline of

conversation analysis.

Definition of Listening
“The active process of receiving and responding to spoken (and sometimes unspoken) messages.” is

called Listening.

e "Listening is more complex than merely hearing. It is a process that consists of four stages:

Sensing and Attending, Understanding and Interpreting, Remembering, and responding . . .. The


http://grammar.about.com/od/il/g/languageartsterm.htm
http://grammar.about.com/od/c/g/conversationanalysisterm.htm

stages occur in sequence but we are generally unaware of them."
(Sheila Steinberg, an Introduction to Communication Studies. Juta and Company Ltd., 2007)

e "The reason why we have two ears and only one mouth is that we may listen the more and talk
the less.”

(Zeno of Citium)

e "Listening does not mean simply maintaining a polite silence while you are rehearsing in your
mind the speech you are going to make the next time you can grab a conversational opening.
Nor does listening mean waiting alertly for the flaws in the other fellow's argument so that later
you can mow him down. Listening means trying to see the problem the way the speaker sees it--
which means not sympathy, which is feeling for him, but empathy, which is experiencing with
him. Listening requires entering actively and imaginatively into the other fellow's situation and
trying to understand a frame of reference different from your own. This is not always an easy
task.

e "But agood listener does not merely remain silent. He asks questions. However, these questions
must avoid all implications (whether in tone of voice or in wording) of skepticism or challenge
or hostility. They must clearly be motivated by curiosity about the speaker's views."

e (S.l. Hayakawa, "How to Attend a Conference.” The Use and Misuse of Language, ed. by S.I.
Hayakawa. Fawcett Premier, 1962)

Ten Keys to Effective Listening

Find areas of interest.

Judge content, not delivery.

Hold your fire.

Listen for ideas.

Be flexible.

Work at listening.

Resist distractions.

Exercise your mind.

. Keep your mind open.

10. Anticipate, summarize, weigh the evidence, and look between the lines.

© N R WNRE

(Adapted from a brochure distributed in the 1980s by the Sperry Corporation, now Unisys)

1.3.2 SPEAKING

Speaking is a skill, not a talent. It is a continuous process that can only be achieved with the right

attitude and sufficient practice.


http://grammar.about.com/od/rs/g/Speech-Rhetoric.htm
http://grammar.about.com/od/ab/g/argmterm.htm

Core Skills

Speaking is a communication skill that enables a person to verbalize thoughts and ideas. There are
two instances when such a skill is required and these are: interactive and semi-interactive. In the
first instance (interactive), this would involve conversations with another person or group of
persons whether face-to-face or over the phone, wherein there is an exchange of communication

between two or more people.

In the second instance (semi-interactive), this happens when there is a speaker and an audience such
as in the case of delivering a speech, wherein the speaker usually does all the talking, while the

audience listens and analyzes the message, expressions, and body language of the speaker.

Importance of Speaking Skill

We have established the importance of communication skills in any and all aspects of our lives.
What one needs to remember is that communication is a two-way process involving the speaker and
the listener. Communication can only be considered effective if both aspects are achieved
successfully.

Every single day, we are given opportunities to speak. At home, we interact with family members
and neighbors. We ask driving directions from passersby. We converse with the waitress at the
local pub. At work, we talk to colleagues and superiors. We discuss business issues and concerns
during business meetings. We educate customers on products and services being offered. Indeed,

such skill is being utilized anywhere and everywhere.

Now imagine if a person does not possess good speaking skills. It would be very difficult to express
thoughts and ideas to others; it would be almost impossible to gain understanding from these people
if we cannot even convey our message clearly and accurately. If you can’t speak and present your
ideas well, it is unlikely that job interviews will go well for you and talking on a daily basis to

customer prove difficult.

People with below average communication skills, particularly speaking skills, will have difficulty
presiding over gatherings, whether social, personal, or business-related. It is either that he does not
know how to put his thoughts and ideas into words or he simply does not have enough confidence

to speak in the presence of other people. Regardless of what may be the reason for this, it leads to


http://www.exforsys.com/career-center/core-skills.html

one thing: ineffective communication. And a person who cannot communicate effectively would

find it difficult to strike a good impression on others, especially on their superiors.\

In order to objectively assess one’s speaking skill, there has to be a basic understanding of the
speaking assessment criteria, which are enumerated below. Gauge your speaking skill based on
these. Pronunciation, Stressing and Intonation, Correctness, Vocabulary, Voice Quality and

Fluency.

Often times, speaking skill is poor because of one’s lack of self-confidence. Therefore, one of the
best ways to enhance it is to gain confidence. Make an effort to speak up during gatherings, and
practice speaking even at home so as to be able to improve on delivery.

1.3.3 READING

From time to time people have wondered why reading is important. There seems to be many other
things to do with one’s time reading. It is important for a variety of reasons. We will look at some
of these fundamental reasons below, but it is important to realize that struggling with vital reading
skills is not sign a low intelligence. For example: John Corcoran who wrote the book “The Teacher
Who Couldn’t Read” is a very intelligent man. He graduated from high school and College, became
a popular high school teacher and later a successful businessman all without being able to read.

Importance of Reading Skills

Whether you are engaged in a novel, pouring over a newspaper or a just looking at a sign, reading
skills allow you to interpret and become engaged in the world around you. According to the
National Institute of Child Health and Human Development, “Reading is the single most important
skill necessary for a happy, productive and successful life.” Developing those skills takes active

engagement from an early

Reading is important because it develops the mind. The mind is a muscle. It needs exercise
understanding the writer. Reading is one way the mind grows in its ability. Reading helps children

focus on what someone else is communicating.

Reading to Learn

Children today have many opportunities to gather information. Books are not the only tools

children are exposed to. Using a smart phone, reading from an electronic tablet or researching on a



computer has opened the floodgates for finding and accessing information. A student with the
reading skills necessary to access and use information is not just learning to read but reading to
learn. With proper reading skills, she can explore topics ranging from how spiders spin silky webs
to the details of the Wright brothers' first flight in North Carolina.

Lifelong Readers

Fluency, decoding and vocabulary development are needed to comprehend written material.
Readers use these skills to interpret and understand written words on a page. They read often from a
wide variety of materials. They read to find out more about the world in which they live and use
that information to improve their lives. Lifelong readers think critically about what they’ve read and

make connections to their own lives. They apply their skills in language and writing development.

Long-Term Implications

Reading skills, are "essential to function in our society,” according to Duane Alexander, director of
the National Institute of Child Health and Human Development, speaking before a congressional
subcommittee in 2002. Alexander stated that many children living in poverty lack the skills that
will allow them to become lifelong readers. A person with low reading ability may not be able to
read signs, understand medical information or prescription directions, or apply for jobs that require

basic skills tests.

Successful Students

Whether the author is writing to inform, persuade, give directions or entertain, he is communicating
to his audience. A person who can read has the ability to empathize with and connect to the
characters in a story. A reader builds background knowledge about many different subjects that he
can later use. Students with the necessary reading skills can later develop writing and language

skills necessary for academic and professional success.

1.3.4 WRITING

Writing skills are an important part of communication. Good writing skills allow you to
communicate your message with clarity and ease to a far larger audience than through face-to-face

or telephone conversations.

Importance of Writing Skills



Writing skill there are three reasons. First off all writing is important because you need to be able to
express yourself through the written words in a way that others can and are willing to understand

you. If you can’t do that you’re going to have a hard time getting in to college.

Second of all, writing helps with your reading skills as you obviously need to know how to read in

order to write.

Lastly writing helps with speaking, which are deficiently the most important methods of

organization and grammar that cross-apply to speech.

Writing skills are an important part of communication. Good writing skills allow you to
communicate your message with clarity and ease to a far larger audience than through face-to-face

or telephone conversations.

If students don’t know how to express themselves in writing, they won’t be able to communicate

well with professors, employers, peers, or just about anyone else.

Writing expresses who you are as a person.

Writing is portable and permanent. It makes your thinking visible.

Writing helps you move easily among facts, inferences, and opinions without getting confused—

and without confusing your reader.

Correct grammar, punctuation and spelling are key in written communications. The reader will
form an opinion of you, the author, based on both the content and presentation, and errors are likely

to lead them to form a negative impression.
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. Ahmedabad: The poor perform-
ance of students in Gujarati lan-
guagehasforced the Gujarat Sec-
ondary and Higher Secondary
Education Board (GSHSEB) to
consider reducing the weightage
of objective (multiple-choice)
questions for which OMR an-
swer-sheetsare providedin Class
10exams.

In the board exams held in

- March this year, no less than 1.5

lakh Class 10studentsfailedtose-
cureeven pass marks in Gujarati
language. This set alarm bells
ringingamong educationists.
InJuly, the GSHSEBformeda
committee to conduct a survey
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English
140,111

Fail%
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16,73
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13.00 IR 1187

88,930

11,86

andfind out whether the Class 10
examination format should be
changed to multiple-choice ob-
jective questions.

However, after a month, ex-
perts of the committee are of the
view that Gujarati-medium stu-
dentsof Class10arescoringvery
low marks in English, Gujarati
and Hindilanguages.

The reason, the experts feel,
is that students are focusing
more on doing well in objective
questions whoseanswers haveto
be ticked-marked on OMR
sheets.

The committee, which is to
submititsreportin September;is

now considering whether to in-
crease thenumber of descriptive
questions and reduce objective
questions inlanguage papers.

Since 2011, the number of
failuresin Gujaratilanguagehas
increased sharply. In 2011, more
than 50,848 Gujarati-medium
students scored less than 20 in
Gujarati while in English the
number of students with less
than 20 marks was 46,448

Passmarksin this paper is 35.
In 2012, the number of students
scoringlessthan 20 marksin Guj-
arati and English language pa-
pers rose to 75,000 and 97,000, re-
spectively.

Objective questions erodmg
language skills, say experts

‘Cellphone lingo
affecting students’

heofficeronspecial dutyfor  :

GSHSEB's Class 10 exams,MM :
Pathan, whois stationedin :
Vadodara, says: “Our analysis has
revealed that Gujarati-medium
studentsfocus moreon
objective-type questionsto get
pass marks easily and tend to
avoid descriptive-type questions.
The studentsseem tothink that
they canscrape throughin
language papers by attempting
objective questions on OMR .§
sheets.” AGSHSEB official, who s
amemberofthe OMRfact-finding :
committee, said: “The discussions
we have had till date reveal that :
because of OMR questions, the
students' writing skill has been
deteriorating. Languageusedin ~ :
SMSs sentthroughmobilephones  :
are corrupting the students’
ability towritesimple Gujaratiand  :
English.” H

26™ August, 2014 (Times of India)

A study undertaken by GSHEB (TO, 2014) points out that today’s examination pattern does not
help in the development of the language skills of the students. The objective questions are eroding
the language skills. The students focus on the MCQ’s and as a result do not practice descriptive
questions. This has weakened the command of students over the language and as a result the

number of students failing in the exam has increased over the years.



1.4 IMPORTANCE OF HINDI LANGUAGE AND SCOPE OF HINDI:

The importance of Hindi language is the second most spoken language in the world after Mandarin
Chinese. It’s estimated that nearly half a billion people worldwide speak this wonderful languages.
The importance to Hindi is one of the many languages in India that is considered to be the national

and official language of India.

Indian songs and hymns have been adapted and used by various popular rap and pop music artist.
From science to commerce and business to various multimedia as shown India to becoming a
variable world economy with increasing interest in the world. Bollywood as it is called as the
second biggest field following Hollywood. In India, music becomes influential with not only

audiences in the United States but also with the rest of the world.

1.4.1 NATIONAL POLICY OF EDUCATION ON LANGUAGE

The National Policy on Education (NPE) is a policy formulated by the Government of India to

promote education amongst India's people. The policy covers elementary education to colleges in

both rural and urban India.

1.4.2 National Policy
The main features of policy on language issue are given below:

1) Indian languages will have to be vigorously developed and necessary action taken
immediately to adopt them as via media of education at the university level. The resolution

imposes no time limit for this purpose. Hence it is somewhat vague.

2) Three language formulas would be adopted at the secondary stage to include study in the
Hindi region of a modern Indian language preferably a South Indian language, in addition to
Hindi and English.

3) The development of Hindi would be the goal towards a national language. Hence very effort

should be made for its promotion.

4) The study of English would be given due importance with a view to keep pace with world

knowledge. Emphasis will be given to international language.

5) Sanskrit should be given special attention in order to promote cultural unity.


http://en.wikipedia.org/wiki/Government_policy
http://en.wikipedia.org/wiki/Government_of_India

1.4.3 The University Education Commission (1948-49)

Radhakrishnan commission presented suggestions for the teaching of languages almost on all
stages of education. One of the main features of the recommendations of the commission has been
that regarding languages the commission has remained free from all prejudices of region, state or
community. This commission has recommended three language formulas in the field of education.

According to this:

@ Every student should be taught three languages at the secondary stage:
1) Regional or State Language
2) Union or National Language
3) One Foreign Language, English

1.4.4 Secondary Education Commission (1952-53)

The Mudaliar commission has given two types of recommendations in their report regarding
language.

According to the first recommendation, the following three languages will be taught to the
students:

1) Mother tongue or state language,
2 English,
3) One other Indian language different from mother tongue.

According to this the regions which have Hindi as mother tongue, should teach a South Indian
language and where the mother tongue is any language other than Hindi, Hindi should be taught as

a third language.

According to the second recommendation, two language formulas should be adopted:

Q) Mother tongue or State language

2 English or any other Indian Language.



1.4.5 The Education Commission (1964-66)

Kothari Commission’s views about Hindi:

Hindi is the link language among the masses. It is necessary that every person should have at least a
working knowledge of Hindi as a channel of internal communication in all parts of India that those
who will have to use it is the official language either at the Centre or in the states acquire a much
higher proficiency in it. But in our opinion the cause of Hindi and also of National Integration
would be better served it. Its study beyond a certain point is not forced on unwilling sections of the
people. We have no doubt that boys and girls will study Hindi more intensively if there is adequate
motivation. This motivation largely depends on the extent to which Hindi become in effective
language of administration. It is also related to the manner in which Hindi develops and becomes

enriched so that people in non-Hindi area may turn to it for knowledge and cultural nourishment.

1.5 CONCLUSION

It needs to be noted that in English medium schools where English is the first language, learning of
Hindi is second or third language .Unfortunately those who have English as their first language find
learning Hindi difficult . Hindi is a very important language because it’s our National Language and
the students need to be well equipped with the skill of Hindi language. It’s truly said that
‘forearmed is forewarned’ hence it becomes necessary for the teachers to teach properly in such a
way that the students overcomes his hurdles and gains command over the language while it’s
equally important on the part of the management of school to give teacher best guidance and
support, to give Hindi the importance it deserves.
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CHAPTER -2

REVIEW OF RELATED LITERATURE

2.0 INTRODUCTION

A researcher endeavor becomes well directed if a comprehensive understanding of the problem
identified is acquired by the researcher. It is essential to carry out an exhaustive study of related
literature pertaining to the particular area of research taken up, its objectives, its tools and the
findings. The study of relevant literature and research material provides the researcher a deep
insight about the problem taken for the study of the related literature is developed to present a
perspective on various research studies conducted, related to present study. The review is presented

under two headings, namely,

A. Review of difficulties in Hindi language learning by students in non Hindi States
B. Review of Hindi Language development in different environment.

2.1 REVIEW OF DIFFICULTIES FACED BY STUDENTS IN HINDI
LANGUAGE LEARNING IN NON-HINDI STATES

2.1.1 CHINNAPA,P.(1978) in a study by the title “An Investigation into problems and
difficulties in learning Hindi by Telugu speaking students of class VIII in the High School of
Andhra Pradesh”.

The major objective of the study was to survey the problems and difficulties faced by Telugu-
speaking students of class VIII in learning Hindi. The study was confined to the school located in
the Andhra region of Andhra Pradesh.

Methodology

The tools of research used were a questionnaire, an achievement test in Hindi and an interview
schedule. In addition, the Hindi Textbook and the Syllabus also provide data. The achievement test
focused knowledge, comprehension, language skills, analysis, originality and translation. The test
items were tried out and the final selection was made on the basis of their difficulty value and

discrimination indices. The sample consisted of 1960 students from the school of Andhra region



studying in class VI and learning Hindi as the second language of these students those who secured
less than 20 percent were interviewed. The questionnaire was sent to 480 teachers of whom 262

responded. The data obtained were tabulated and converted into percentage.
The major findings of the study were:

)] The state government had not taken the subject of Hindi seriously. Teaching of Hindi was
considered to be responsibility of the Central Government and no budgetary provision was made by
state government

i) The government had not made Hindi a really compulsory subject. Though passing in Hindi
was essential, students had to secure only 20 percent mark in Hindi and Board examination.

iii) The administration had not been able to appoint Hindi teachers in all the schools. They had
not appointed any expert in Hindi at the SCERT.

iv) The education departments of the universities also did not pay special attention to
improving Hindi teaching.

V) The state Education department had allotted only three periods per week the students were
not clear about the reasons for learning Hindi as the second language and therefore, interest in
learning Hindi did not develop among students.

Vi) Proper environment did not exist for learning Hindi Teacher in schools spoke either Telugu
or English. At home also these two languages were used.

vii)  Hindi teachers were not well trained. They taught Hindi through Telugu.

viii)  School libraries also were not well equipped with Hindi magazines or books.

iX) Proper base for learning was not laid in the beginning stage because of inadequate and
defective curriculum and teaching method.

X) Student’s listening comprehension was very poor.

Xi) Expression in Hindi also very bad.

Principles: Underlying curriculum and pedagogy of Hindi of learning Hindi as a new language
can fruitfully draw upon a framework that derives from principles and methodologies developed for

teaching French or English as Second/Foreign language.
The following are some key principles:

I.  Providing age appropriate, rich exposure to Hindi.
ii.  Giving ample room for repetition, revision and memorization.

iii.  Calibrating the expected output from students with carefully formulated goals.
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Providing opportunities for using the language in ‘real’ situations.

Kumari, Nanda P. 1992.

“A diagnostic study of error in written Hindi Secondary Student of Central School in the
Madras Region”
Problems:
It attempts to identify and study error in written Hindi of class X standard in central schools
in Madras region.
Objective:

i.  To identify the major error in written in Hindi to Central School in standard X

ii.  To classify the errors into major functional grammatical skills.

iii.  To study the classifying and arrangement the major relative proportion of the error
with a view to classifying and arranging the major areas in this other source under of
their importance

iv.  To determine the source and cause of errors identified.

Methodology:

The sample of consisted of 840 students of standard X of 24 central Tamilnadu.
Proportionate stratified cluster sampling technique was used to draw the sample. The tools
use included a Dignotatic Test in Hindi for standard X developed by the investigator the
Kerala non-verbal groups Test of intelligence of data were treated using Pearson’s
correlation apart from test of significant difference between percentages and between means
a large interdependent sample.

Major Findings:

Percentage incidence of errors above 75% (very high) in the total sample was found in six
grammatical areas. Viz parsing (97.5%) Punctuation (88.86%) and compounds (77.65%)
Significant difference existed in the mean scores of incidence of errors between Karla
Students and Tamilnadu students. Hindi students and non-Hindi students, high-SES,

Average SES, low —SES students (taken in pairs) are high achievers.

Gomathy, A (1982), Studied a Diagnostics Study on the difficulties in Hindi spellings of

high schools pupils in Kerala.

The aims of the study were;



i.  To locate the areas of difficulty in spelling in written Hindi
ii.  To diagnose specific spelling error committed
iii.  To suggest remedial measures to overcome difficulties.
Data for the study were obtained through the administration of graded spelling test, speech
recordings and observations. The sample comprised 500 pupils of secondary school class drawn
from all over Kerala. There were 250 boys and 250 girls in the sample drawn from urban and rural

school. Frequencies of error were tabulated and compared.

He found that the major areas of difficulty were in conjunctions and in letters having smellier

shapes.

i.  Less mistake were made in vowels soft sounds and to letter word.
ii.  Most commonly misspell words Dha, Dhy, Dhya, Khya and Gha.

iii.  Pronunciations and spelling errors were related.

2.1.4 Mr. Amin Rahul 1., A Study On Status Of Teaching of Hindi In Secondary Schools Of
Vadodara City (Indian e-Journal on Teacher Education (IEJTE) Bi-Monthly e-Journal

Objectives of the Study:
1. To study the status of Hindi teaching in schools with reference to...

i.  Facility made available by principal.
ii.  Difficulty faced by principal to get Hindi teacher.
iii.  Effort made by the principal to promote Hindi teaching.

2. To study the status of Hindi teaching in schools with reference to...

I.  Methods adopted by Hindi teachers.
ii.  Problems faced by teachers in teaching of Hindi.

iii.  Common error committed by students in Hindi.

3. To study the status of Hindi teaching with reference to...

I.  Numbers of period allotted for Hindi subject.

ii.  Hindi textbook followed by teachers



Methodology:

The study is a survey type in nature and was carrying out by investigator. The study seeks to

understand the present status of Hindi teaching in secondary school of VVadodara city.

Major Findings and Discussion:

The Education Commission (1964-66), said that government realized the facts and recommended
the study of Hindi as essential feature of education at the school stage. It laid essential emphasis on

strengthening the study of Hindi

Now the Discussion on the present study basis on certain criteria’s which are below, Investigator
surveyed twenty four schools, it is found that schools had not difficulty in appointing Hindi
teachers; also the Schools are not paying different scale of Salary to the teachers. But there are three
schools which gave 3000 salary per month this low scale salary may be affected on the part of

teaching in schools.

Only two schools had language Laboratory. Very less number of Hindi teachers are using language
laboratory for teaching Hindi. But they were not clear that how to use it in a proper way. In the
modern era schools equipped with the minimum requirement of facility for teaching and laboratory
where in students learns themselves. Most of the Schools have library facility but they do not have
enough Books for Hindi. Also they do not have proper infrastructure for library. When investigator
saw the library of schools, some schools had in staff room they put all the books in cupboard.
Library plays important role in the students’ life to achieve the mastery over language skills. Most
of the Schools are not subscribing Magazines, apart from syllabus of textbooks certain things very
important like magazines, reference book to develop habit in reading and also command over
language. In teaching learning process, teaching learning materials have own impact, through which
we can make content more effective while using in a proper way. Most of the Schools had only

charts as a

Teaching, Learning Material: Most of the Schools are not organizing presentation by Scholars, it
will give another effect on students because; from them students also want to develop same
personality in his/her life. Most of the schools celebrate only Hindi day for Importance of Hindi

language. Most of the schools promote students to take part in state level exams, and when



investigator asked to the principals to give name of the students who had participated in
examination then in some schools they have no data they had simple write the name of students. At
a researcher point of view felt that we should maintain data which related to our institutions, its
help to us as well others also. Most of Hindi teachers do not take part in seminars, Workshop and
discussions organized by Educational Institutions. And it was found that school authorities are not
encouraging teachers to take part in training organized by Educational Institutions. As we know
that teacher should have update knowledge in the area of education, without attain any kind of

training program teacher will not aware about what going on in surrounding.

It was found that the textbook of Hindi subject is quite appropriate to the level of students. It is also
related to real life. Most of the Hindi teachers use lecture and storytelling method while teaching
prose. There are number of workshop organized by educational institutions that, How to deliver
content through using different methods? But they had not attained any kind of training program so
they do not aware. That is why investigator felt that they used only simple lecture method for
teaching of Hindi.

Most of the Hindi teachers use questioning method while teaching poetry. Most of the Hindi
teachers use inductive and deductive method for Grammar teaching. They used different methods
for different type of content but that is not enough. Every content which given in textbook have
own strategies to deliver so teacher should know the multiple way of teaching content. They have
to use something new in teaching of Hindi. Most of the Hindi teachers use charts as a teaching aid
for teaching of Hindi. They had chart but teachers had not used at all

Most of the teachers face Problems related to non-cooperation of students while teaching Hindi.
Students have been saying that there is nothing in the Hindi teaching. The Mother Tongue Gujarati
was found to have a lot of impact on teachers in teaching Hindi as well as on the part of students in
Gujarati medium secondary schools of VVadodara City. Allotted period for Hindi subject is found to
be enough for Hindi teaching. Most of the Hindi teachers do not use Audio-Visual aid for teaching
Hindi. Most of the Schools do not have language corner for reading. Most of the Hindi teachers
evaluate to the students by asking questions & by reading. In Classroom, It is found that most of the
Hindi teachers organize Unit test. All the Hindi teachers had given Assignment & Project Work as
a part of evaluation. All the Schools organize Drama & Poetry recitation for evaluation. It is found
that while reading Hindi students make mistakes in pronunciation and where to give proper stress
on words. It is found that while writing in Hindi, Students make mistakes in full stop, coma, while

making line on words. Most of the Students face problems regarding Vocabulary & influence of



mother tongue Gujarati. Chitra (1999) also found that in her study that the student's do not put line

on the top of words. They have poor vocabulary.
Most of the teachers face problem that students do not have interest towards Hindi.

When investigator was interacted with the teachers and asked questions that which remedies will
you use to overcome the problems related to students in reading, writing and speaking? Then some
teachers said that we cannot do anything, because students had not taken seriously. Most of the
Hindi teachers suggested that Hindi subject should be made compulsory from Standard | to
standard XII. Most of the Hindi teachers suggested that Government should also do something in
the area of Developing Software for Teaching of Hindi. Vyas (1978) also found that, Hindi which
was not considered satisfactory Hindi should made compulsory at schools level.

2.1.5 Dr. Pinki Malik (2012) Difficulties Faced By the Teachers In English Language At

Elementary School Level In Haryana State
Objective of the Study

The study was planned to identify the areas wherein the teachers are facing difficulties while
teaching English Language at Elementary level.

Methodology
Survey method was used for investigation
Main Findings

It was found in the areas of Reading ability, comprehension of Prose and Poetry and in
Composition; teachers faced difficulty 89.67 percent, 88.75 percent and 85.25 percent respectively.
Teachers faced difficulty 42.67 percent, 29.94 percent and 20.17 percent in areas of Listening &

Speaking ability, Grammar and VVocabulary respectively while teaching English.

2.1.6 Chandrika Mathur Teaching Hindi as a 'Second Language' to Non- Hindi Speaking

Children. Hindi: Second language or a 'foreign’ language for some

A word in connection with the nomenclature of 'second language' and ‘foreign language'. A second
language is usually defined as a language that is not used at home but is often available in ample

measure in the environment. A foreign language, on the other hand, is a language to which the



learner has hardly any exposure other than in the classroom. The complex linguistic map of India
presents a picture that gives multiple meanings to what is ostensibly dubbed as ‘'second language' in
school timetables. For example, in English-medium schools within the Hindi belt, children often
end up opting to study essentially what is their ‘first language' i.e. Hindi, as a 'second language' in
school (here, I call first language, the language that the child has picked up in his infancy and early
childhood, without the intervention of formal schooling). In states such as Gujarat, Rajasthan and
Maharashtra, where there is higher exposure to Hindi and where the similarities between script,
syntax and vocabulary of the first and second language are high, the nomenclature of 'second
language' comes close to the basic definition of ‘'second language'. As for the Telugu, Tamil and
Malayalam speaking children studying in schools of South India, or children in schools of the
North-east (whether the medium is English or the state language), Hindi may not quite fit the
definition of 'second language’; it is in fact no less a ‘foreign language' than, say, French. For though
the students may have some exposure to Bollywood movies and television serials in Hindi through
the national networks, they are for the most part not much exposed to Hindi in their day-to-day life.
Though the nomenclature of ‘foreign language' might strike an odd note with regard to Hindi in
India, pedagogically speaking this seems to describe the reality of the latter section of students
more closely. For essentially the difference between learning a second and a foreign language lies
in the amount and type of exposure to the language outside of the classroom. Keeping the above in
view, it is the principles and methodologies developed for teaching second as well as foreign
languages that we need to look to, if we are to develop successful curricula and pedagogy for
teaching Hindi to major sections of non- Hindi speaking children across the states in India (This
would then be equally applicable for teaching Hindi to the children of the Indian diasporas in
various other parts of the world). A wide range of pedagogical methodologies and materials have
been developed over the last century for teaching languages such as French, German and English as
second and foreign languages to adults as well as children. These guide the teacher to establish
realizable objectives and adopt appropriate pedagogical approaches in the classroom. A similar

effort in the domain of teaching Hindi to non-Hindi speaking children, to my mind, is much needed.

2.2 REVIEW OF HINDI LANGUAGE DEVELOPMENT IN DIFFERENT
ENVIRONMENT.

2.2.1. Mishra, Babban and Tripathi (1991) in their study titled, “Some aspects of language

development among Hindi speaking children in Deprivational/ Non-Deprivational Environment”



The study attempts to examine the effect of deprivational/non-deprivational environment on some
aspects of language development including locatives, Transitive verbs, wh-questions, vocabulary

etc. It also attempts to develop a model for children classroom interaction in Hindi medium schools.
Objective:

i.  To study variation of word order in children’s utterances of spatial relationships

between the two objects

Ii. To develop a normative measure for measurement of suntalics abilities of Hindi
speaking children.

iii.  To study the effect of deprivation on the development of Hindi language in children

iv.  To study the development patterns of acquisition of wh-words in Hindi speaking
children.

v. To study the word order in expression of intransitive verbs with the help of real
objects (toys) as the stimulus material and

vi.  To measure the length of utterances in Hindi speaking children.
Methodology:

The total sample size was of 420 children with ten children per cell. The age of the children varied
from 18-24, 24-30, 30-36, 36-42, 42-48, 48-54 and 54-60 months from the total sample 210
children constituted the high deprived group and the remaining 210 came from low deprived group
of family. The subject were selected as high or low deprived on the basis of scores obtained on
prolonged deprivation scale of Mishra and Tripathi. The other tools used were Tests of Hindi
syntactic development and performance tests of locative prepositions. The collected data were

treated using ANOVA trend analysis and other tests of significance.
Major Findings:

1) Differential impact of deprivation was observed on variation in choice of word order for
the expression locative relationship between a pair of objects.

2) In case of children coming from low deprived home environment subject first order
responses were more predominantly used in expression of locative relationship in Hindi
(3) Reversibility/Non-reversibility phenomenon also played an important role in
selecting a particular word order while expressing spatial relationship by using

locatives.



3)

4)

5)

6)

7)
8)

9)
10)

11)
12)

Developing age does bring changes in strategies being used for the expression of such
locative relationship between pair of objects.

The type of word order being used in expression of spatial relationship between a pair
of objects in based on the nature of locatives in Hindi. That is why the word order is
highly affected with regard to the nature of locatives in Hindi.

Children predominantly preferred in both high and low deprived conditions, the use of
topic comment strategy of describing locative relationship “on”.

Choice of word order did vary along with the variation in deprivational conditions
variation caused by different deprivational was not uniform across different locatives.
At the same time the locatives were also found to be significant it means locative
prepositions also determined the use of a particular pragmatic strategy while expressing
the spatial relationship between a pair of objects.

Subject first order responses (SF) depended on the nature of locative proposition

The age was found to be a good predictor of development of acquisition of wh-words
(what, who, where, why, when and how).

Changes in environmental conditions changed acquiring the meanings of wh-words.
Children reared in a low deprived environments, used leveling more frequently which
reflected their surroundings in a game playing situation.

Along with ‘leveling’ the second most preferred category was the ‘social play’.

The type of home environment or level of deprivation did change the type of

communication category being used by children while talking to their mothers.

2.2.2 Jayram B.D. (1990) in a study by the title, “Language teaching situation in Hindi speaking

states: A Survey Report on the states of Haryana and Rajasthan”

Problem:

It attempts to study the language teaching situation in Hindi speaking states in order to find out the

extent to which the three language formula has been implemented.

Objectives:

To learn up-to-date information about the language teaching situation in Hindi speaking states

especially in respect of the implementation of the three language formula.



Methodology: The researcher used discussion method with the district educational officers and
collected data through the use of interviews. The collected data were treated using mean, Standard

deviation, t-test and chi-square test.
Major Findings:

1) The teaching of modern Indian language in school in Hindi speaking states did not
completely endorse the essence of the policy to teach one of the South India state
languages in Hindi speaking area.

2) The three languages in Hindi speaking areas, the formula as it is implemented in the two
states amounted to teachers Hindi as the first language English as the second language and

Sanskrit as the third language.

2.2.3 Kundle (1982) study linguistic differences between Marathi and Hindi and their impact on
learning Hindi by Marathi students.

The investigation aimed to study the areas of differences similarity in Marathi and Hindi language,
the influence of mother tongue in the use of Hindi, the error committed by the students and to offer

suggestion for improvement in the curricula and teaching of 2" language.

The investigation was limited to the study of the proficiency of the students having Marathi as

mother tongue written usage of Hindi as a 2™ language.

2.2.4 Nair. (1966). Conducted study keeping in view the writing aspect of the study in English

language and studied causes of such errors at secondary level.
Researcher followed qualitative technique to find out the common errors.

The researchers used frequency and percentage distribution whenever necessary. With the regard to
findings to findings of the study it was found that many students committed errors related to
spelling and punctuation marks, he also found that students faced many difficulties in written
English with respect to Verbs, punctuation marks, spelling and VVocabulary, ignorance of proper use

of words in sentences, punctuation mark, and irregular use of words.



2.2.5 0Oad.L.K.(1980). Studied the diagnosis of error and program of language remedial teaching
Hindi.

i.  To identify the errors in writing Hindi.
ii.  To classify the errors of linguistically.
iii.  Toanalyses the influence of local dialects on such errors.
iv.  To examine the effect of remedial instructional material.
Five independent random samples for the study, nine main categories of error were selected for in
depth study. There were mothers, usual commandments, punctuation, grammar etc, each dialectic
groups showed its own characteristics errors. The study covered about 2500 answer books of class

VI to X in Rajasthan-Tools for pre-testing for different types of errors were also developed.

2.2.6 Vasava (2006) studied on problem faced by primary teachers to teach Hindi in Guajarati
schools of Baroda city. One of the objectives of the study was to study the difficulty faced by
teachers teaching Hindi in Guajarati medium schools of Baroda city, with respect to methods of
teaching Hindi. Findings of the study were the mother tongue Guajarati was found to have a lot
impact on teachers in teaching Hindi in Guajarati medium schools of Baroda city, Most of teachers
used only translation method. Most of teachers do not use other instructional material. Majority of

teach face difficulty in poetry teaching.

2.2.7 Verma (1971) studied on methods and means of teaching Hindi. The investigator found
that curriculum occupied a very important place in the process of education. But it had not received
due importance of Hindi, it was found that without proper teaching of Hindi there was no
possibility of effective teaching in other subjects. It was also pointed out that the teaching of Hindi
in lower classes should stress on hearing, speaking, reading and writing. In the long run, the aim of

language teaching should be to develop cultural and social interaction of people.

2.2.8 Modaka (2009) conducted a study on “effect of distributed and masses practices of
vocabulary aspects embedded in a response card activity on actuation, generalization and
maintenance of vocabulary knowledge “, Extensive vocabulary knowledge is critical to a student’s
academic and social performance in school. However vocabulary is complex skills that overlap
with many different skills and can be conceptualized with different dimension. While there is

pressing need to provide effective and efficient vocabulary instruction at all levels, the perceived



complexity of vocabulary knowledge. Available researcher suggest that students should (i) be
actively engaged in instruction (ii) be allowed repeated practice opportunities. The researchers have
selected 30 teachers as sample of the study. Tools, interview, observation schedule. The findings of
the study:

(1) the mother tongue Guajarati was found to have a lot impact on teacher in teaching Hindi in

Guajarati medium schools,
(if) Medium of instruction is Guajarati so, most of the time culture in school is only of Gujarat.
(iii) Teacher faces main difficulty during classroom interaction.

(iv) Most of the teachers do not use black board.

2.2.9 Patel (2013) conducted a study on “the present position of Hindi education in the Primary
schools of Bharuch district. The Objectives of Study were,

() To get helping equipment in the Hindi education in the Primary School of the Bharuch District.

(if) To get approaches of the subject teachers with the references of following matter. Teaching
method the utilization of teaching equipment (materials) Language Laboratory.

(iii) To know the views of teachers to held the programme of fundamental remedies in Hindi

language.

(iv) To know the views of teachers and students related to the evaluation in Hindi language. Tools:

An opinionere and the close-ended questionnaire. The findings were:
(1) Student had got problems in pronunciation of Hindi language.

(i1) The reference books did not use much by the teacher,

(i) Lack of vocabulary in Hindi subject of the students was there,

(iv) There had no such a speed in writing Hindi language.

2.2.10 Khandekar, M.P 1991 “A study of educational values in the textbooks of Hindi at the

graduation level in the college in Nagpur.”



Problem:

It attempts to study if the contents in the textbook s of Hindi at the graduation level maintain certain
educational values. The study is based on seven educational values. viz, character building,

aesthetic sense, patriotism, beauty of the language, grammar and established values.
Objectives

(i) To find out whether the textbook Hindi at graduation level contains the educational values in

the subject —matter,
(i) To study analytically the ability and drawbacks of the textbooks of Hindi, and

(iii) To evaluate the textbooks with reference to values, needs, matter and questions with the help of

specialists, teachers and students.

Methodology:

The sample comprised 20 lecturers from nine college in Nagpur, and lecturers from post-graduate
departments who taught Hindi. A questionnaire was used as a tool to collect the relevant data.

Percentages were calculated from the responses obtained.
Major Finding:
(1) Textbooks were not in accordance with the educational values.

(2) The percentages of the educational values lacking in the textbooks were character building 30%
development of interest 20%, beauty of the language 15%, and grammar 40%.

(3) Eighty-five percent lecturers agreed with the significance of the educational values and 90%

agreed with the variety in the subject-matter which did exist in the books.
(4) They were found with the change in novel from Tyagpatra to Thake Peon.

(5) Fifty five percent lecturers disagreed with the subject matter being helpful in development of

patriotism.

(6) The percentage of the responses stating that the books were satisfactory for B.A Parts I, 11 111
was 50%, 20% and 20% respectively.



7) Fifty-five per cent of lecturers recommended change in textbooks, inclusion of new authors.

2.2.11 National seminar-cum-Workshop on NCERT (2008): Problems in Learning Hindi

among Tribal Language Speaking School Students in India

Focus of the Seminar was the problems of learning Hindi among Tribal language speaking school
in India mostly relate to objectives, subject matter, instructional materials, characteristics of
learners and teachers, physical facilities, classroom interaction and home / school relations which
affect their academic achievements in the schools. These cut across different aspects on problems
may relate to time or more aspects. This national level Seminar-Cum-Workshop on this issue will
be useful to elaborate implications of the specific issues and problems which are usually faced by
educationist, parents, teachers and other professional group. Papers will be useful particularly in the
context of providing right kind of prospective to our efforts. It will be help to launch the

understanding the problems of learning Hindi throughout the length and breadth of our country.

2.3 IMPLICATIONS OF RELATED RESEARCH FOR THE PRESENT
STUDY

Having reviewed related literatures, investigator has found majority of the studies have been
conducted on Hindi language. Investigator found that difficulties faced in learning our national
Hindi language for the non-Hindi students varies from region to region. It can be seen that students
from states like Karnataka, Tamilnadu, and Andhra Pradesh, Gujarat and Maharashtra face more
difficulties in learning Hindi. In Hindi language, grammatical mistakes are found in writing.
Investigator revealed that some studies are related to the textbook of Hindi at the graduation level

maintain certain educational values.

Vasava (2006) studied on problem faced by primary teachers to teach Hindi in Guajarati schools of
Baroda city. Dr. Pinki Malik (2009) studied difficulties faced by the teachers in English Language
at elementary school level in Haryana State. Chinnapa, P. (1978) investigated into problems and
difficulties in learning Hindi by Telugu speaking students of class VIII in the High School of
Andhra Pradesh. Mishra, Babban and Tripathi (1991) presented some aspects of language

development among Hindi speaking children in Deprivational/ Non-Deprivational Environment.



Jayram B.D. (1990) has carried out survey and presented report on Language teaching situation in
Hindi speaking states Haryana and Rajasthan. Kumari, Nanda P. 1992, carried out diagnostic
study of error in written Hindi Secondary Student of Central School in the Madras Region.
Khandekar, M.P (1991) presented study of educational values in the textbooks of Hindi at the
graduation level in the college in Nagpur. Gomathy, A (1982), studied a Diagnostics Study on the
difficulties in Hindi spellings of high schools pupils in Kerala. . Kundle (1982) investigation was
limited to the study of the proficiency of the students having Marathi as mother tongue written
usage of Hindi as a 2" language. Nair. (1966) conducted study keeping in view the writing aspect
of the study in English language and studied causes of such errors at secondary level.
Oad.L.K.(1980) studied the diagnosis of error and program of language remedial teaching Hindi.
Verma (1971) studied on methods and means of teaching Hindi. Modaka (2009) conducted a
study on “effect of distributed and masses practices of vocabulary aspects embedded in a response
card activity on actuation, generalization and maintenance of vocabulary knowledge “. Patel
(2013), conducted a studied the present position of Hindi education in the Primary schools of
Bharuch district. Student had got problems in pronunciation of Hindi language. The reference
books did not use much by the teacher; Lack of vocabulary in Hindi subject of the students was
there. There had no such a speed in writing Hindi language. Mr. Amin Rahul I. studied status of
teaching of Hindi in Secondary Schools of Vadodara City. In Bi-Monthly e-Journal it was found
that while reading, Hindi students make mistakes in pronunciation and where to give proper stress
on words. It was found that while writing in Hindi, Students make mistakes in full stop, coma,
while making line on words. Most of the Students face problems regarding Vocabulary & influence

of mother tongue Guijarati.

Researches show that non-Hindi students faced difficulties in learning Hindi and some suggestions

that emerge from the study are:

1) Create motivation to learn Hindi.
2) Demonstrate that learning Hindi can be fun-encourage children to communicate by different

methods like using mime, gesture, keywords, and drawings.

All of the above studies are related to Hindi language. Some are concerned with Hindi speaking
students, while others are concerned with non- Hindi speaking students. Many researchers show the
difficulties of learning language. Some focus on the writing skills, grammar and vocabulary, while

some focus on speaking skills and pronunciation. All reviews are related to my topic as every above



topic covers one or more skills out of the four language skills. Some researchers have given

suggestions improving Hindi language which are usable to my present study.

24 RATIONALE OF THE STUDY

Language is a medium through which a set of people talk to each other. Hindi is very important in a
multi-lingual country as ours. A common language is highly desirable and Hindi is our national
language. It is necessary that every person should have at least a working knowledge of Hindi as a

channel of internal communication in all parts of India.

Language has four skills like reading, writing, speaking and understanding. Students need to learn
all four skills of Hindi language. When they read properly, they can write. They will create interest,
when they understand their language.

In India, only seven northern states (Uttar Pradesh, Bihar, Madhya Pradesh, Rajasthan, Haryana,
Himachal Pradesh and Delhi) have their mother tongue and first language is Hindi, while rests of
the states have different local languages. Everyone has their mother tongue. Mother tongue helps
children in education. Most of the children speak a home language of instruction in education
programmes. They learn primary language easily when their mother tongue is the primary language
of instruction throughout primary school. When children receive formal instructions in their first
language throughout primary school and gradually transition to academic learning in the second
language, they start second language learning easily. Listening is one of the subjects studied in the

field of language arts and in the discipline of conversation analysis. Listening is more complex than

merely hearing. It is a process that consists of four stages: sensing and attending, understanding and
interpreting, remembering, and responding. The stages occur in sequence but we are generally
unaware of them. We have established the importance of communication skills in any and all
aspects of our lives. What one needs to remember is that communication is a two-way process
involving the speaker and the listener. Communication can only be considered effective if both
aspects are achieved successfully.

Speaking is a communication skill that enables a person to verbalize thoughts and ideas. Now
imagine if a person does not possess good speaking skills. It would be very difficult to express
thoughts and ideas to others; it would be almost impossible to gain understanding from these people
if we cannot even convey our message clearly and accurately. People with below average

communication skills, particularly speaking skills, will have difficulty presiding over gatherings,


http://grammar.about.com/od/il/g/languageartsterm.htm
http://grammar.about.com/od/c/g/conversationanalysisterm.htm

whether social, personal, or business-related. It is either that he does not know how to put his
thoughts and ideas into words or he simply does not have enough confidence to speak in the

presence of other people

Reading is very important to the children. It is process of developing mind. The mind is a muscle
and it’s need exercise. Understanding the writer’s word is one way the mind grows in its ability.
Same like that writing skill are also important for youngsters. National Policy Of Education has
also discussed on language. Three language formulas would be adopted at the secondary stage to
include study in Hindi region of a modern Indian language preferably a South Indian language, in
addition to Hindi and English. The development of Hindi would be the goal towards a national
language. Hence every effort should be made for its promotion. Radhakrishnan commission has
recommended three language formulas in the field of education. Secondary Education Commission
(1952-53) in Mudaliar commission has given two types of recommendations in their report
regarding language. It’s also shows the Hindi is important. Kothari Commission’s views are also

important about Hindi language.

Non-Hindi speaking students are plenty in all Gujarat Schools. When English medium student start
learning languages, at that time all languages are same for them.. They speak Hindi in schools and
mother tongue at home. During this period, learning English is difficult for them compared to
Hindi. So they converse in Hindi because Hindi is a common language. Step by step, when the
student goes to higher classes, he study four to five subjects in English medium except Hindi and
naturally for the students feel Hindi is difficult language. Parents also not help them as they study
the English. Students get newspapers in the local language at home and there is no facility of

reading Hindi newspapers at home.

Till 8" Standard, students have to study Hindi. From 9" standard options are available to choose
from Hindi, Sanskrit, or local language of the State. Here, the students prefer to take Sanskrit or the
local language as they have a scope to score more marks in examination, whereas, Hindi is much
more difficult and a lengthy language. Conducive environment for Hindi language is not available
to the student at home and in the school. The present investigator is interested to know the
difficulties faced by non-Hindi speaking student in English medium school and suggest ways to

improve their Hindi (National) language.
This study will be helpful to students, parents, school faculty, community and teachers.

2.5 Conclusion



Chapter 11 talked about the various studies conducted that were related to the Non- Hindi states or
Non Hindi students which are face the problem in learning Hindi. Different researchers have tried
to do research in the same or related areas.

The next chapter, chapter 111 talks about the Methodology used to undergo this study.
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CHAPTER -3

METHODOLOGY

3.0 INTRODUCTION

When what to do, is decided, how to do is inevitable. Meaning there by, way of doing anything is
equally important which, in research language, is known as methodology. The importance of

methodology is very much for carrying out any study or research systematically and scientifically.

This chapter discusses the methodology adopted for present study. The main objective of the study
was to find the difficulties faced by non-Hindi speaking students in learning Hindi of Standard V111
studying in ENGLISH MEDIUM SCHOOLS in Vadodara City.

It focuses on design of the study, population of the study, sample of the study, tools, used for data

collection, procedure for data collection and data analysis
3.1 RESEARCH QUESTION

The following questions guide the process of identification of problems in learning Hindi:

1) Why do the non-Hindi speaking students perform badly in Hindi?
2) What are the major difficulties faced by non-Hindi speaking students in learning Hindi?

3) How could the students be helped in making learning Hindi more effective?
3.2 STATEMENT OF THE PROBLEM

A Study of Learning Difficulties faced by non-Hindi speaking students of Standard IX studying in
English Medium Schools in VVadodara City.

3.3 OBJECTIVE OF THE STUDY

1) To study the reason why non Hindi speaking student perform badly in Hindi.

2) To study the difficulties faced by non-Hindi students in learning Hindi.

3) To suggest ways students could be helped to learn Hindi better.

4) To find out if students improved after the subject teachers incorporated the suggestions in

their regular teaching.



34 HYPOTHESIS

The following directional hypothesis is proposed for the study against objective number 4 above:
The post test scores of the sample of students will be significantly higher as compared to those in

the pre-test.

3.5 DEFINITION OF TERMS

LEARNING DIFFICULTIES

The common errors in Hindi made by the students in all the four language competencies, namely
reading, Writing, speaking and listening operationally it would be refer to errors in Hindi as

identified by researcher in Hindi pre text administered by her.
NON —-HINDI SPEAKING STUDENTS

Students whose mother tongue is not Hindi and those who study Hindi as a second language in
schools.

3.6 DESIGN OF STUDY

The study is explorative in scope and follows the survey design.

3.7 DELIMITATIONS OF STUDY

The Study is delimited to the non-Hindi students of 1X studying in English medium schools in
Vadodara city.

3.8 POPULATION OF THE STUDY

All English medium schools of VVadodara city (Sankul:8 ) which are affiliated to GSEB.

3.9 SAMPLE FOR THE STUDY AND SAMPLE SELECTION

In the present study, sampling of respondents was drawn in the following manner.

Five percent of English Medium schools that are affiliated to GSHEB were randomly selected by
drawing lots from Sankul-8. But as all the randomly selected schools were not made available for



the study by the school authorities, the researcher had to take another two schools that readily give
permission to conduct the study.

From the selected schools, student who scored lower in Std. VVIII semester test were selected as the
sample of students, in all 30 students comprised the sample.

Teacher teaching Hindi in std. VIII in the sample of school will comprise the sample of teachers
who will also be the subject expert.

3.10 PROCEDURE FOR THE STUDY

1)
2)

3)

4)

5)

6)

Selection of sample

Semi structured interview schedule was conducted with the sample of students to further
find out the reason for performing badly in Hindi and the lack of interest that they take in
learning Hindi.

The student learning difficulties were found out by administering the test of Hindi that will
be prepared by the researcher, comprising all four language skills.

The answer sheets of students who are weak in Hindi were analyzed and their learning
difficulties will be found out. This information will be incorporated while preparing the test
of Hindi.

The researcher was share the findings with the subject teacher who were requested to take
remedial measures in their respective classes on a daily basis

Finally the parallel version of the test of Hindi was administered to see any significant

change in their learning.

3.11 TOOLS FOR DATA COLLECTION

A test of Hindi comprised of all four objective of teaching language skills (namely reading, writing,

speaking and listening).

1)

2)
3)

A Test of Hindi comprising all four language skills was prepared by the investigator. Two
parallel versions of the test were prepared by the investigator. One was used in pre-test and
another as post-test. The test may be found in Appendix.

Semi structured interview schedule to be used with the sample of students.

The semi structured Interview schedule to be prepared by the investigator for administering

to the teachers to get their idea of student difficulties.



The tools prepared by the investigator were content validated by the subject teachers who are also

the subject experts for the study.
3.12 NATURE OF DATA ANALYSIS

The collected data was analyzed both quantitatively and qualitatively. The pretest and posttest in
Hindi were first scored by using the evaluation criteria, then the same was analyzed for language
errors.

The Interview data were analyzed qualitatively and their frequency distribution was also obtained.

3.13 CONCLUSION

In this chapter, details of the methods of research, population, sample-selection, tool preparation
and data collection were presented. Also it discussed which technique was employed by the
investigator for sample selection for the present study. It further discussed the tools and their nature

which have been used for the study. In the following chapter contains data and data interpretation.
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CHAPTER: 4

DATA ANALYSIS AND DISCUSSION

4.0 INTRODUCTION

The previous chapter dealt with procedure adopted for data collection and methodology followed.
Analysis, interpretation and discussion of data collected for the study has been presented in this
chapter. Data analysis is an important stage of the research process. Data analysis is the process of
looking at and summarizing data with the intent to extract useful information and develop
conclusions. The data available is in quantitative or qualitative form. The idea is to study the data

available from different angles and derive meaningful conclusions from it.

In the present study, data has been analyzed both quantitatively as well as qualitatively. The focus
of the study was to find out the difficulties faced by Non Hindi speaking students in learning Hindi.
The Pre and Post-test of Hindi conducted by investigator were analysed with quantitatively- scores
were assigned to students answers and qualitatively the errors made by the students in all four
aspects of language learning were compiled. The data from the interviews were analysed

qualitatively and frequencies and percentage were calculated and presented in table.
The data for the studies presented objective wise in the section.

The investigator analyzed the difficulties of four language skills from different angles.

4.1 Qualitative or Quantitative Analysis of Data and Interpritaion

OBJECTIVE 1
To Study the Reason Why Non-Hindi Speaking Students Perform Badly In Hindi

Data came from the students and teachers interview

4.1.1 Semi Structured Interviews: Students



1. Do you like learning Hindi? If * yes’ why do you like it or if your answer is "No’ tell why?

Sr.

No.

Table 1: Number of students who like Hindi

Yes Not very fond of No

12(40%) 13(43.3%) 5(16.6%6)

The students who liked learning Hindi language supported their answer with various
reasons. Some liked Hindi because it had interesting stories and poems, it is spoken in every
state of India, and everyone converses in Hindi

Maximum students found Hindi to be difficult even though they loved reading and speaking
in Hindi but mostly found difficulty in writing. Also they did not get good marks in Hindi
which made them not like it.

The students didn’t like learning Hindi as they feel it as a burdensome language. They were

neither good in writing, reading nor understanding, Hindi.

2. Which language do you speak at home?

Sr.
No.

Table 2: Language spoken at home

Gujarati | Rajasthani | Punjabi Konkani Telagu Marathi

21(70%) | 4(13.3%) | 3(10%) | 1(3.33%) | 1(3.33%) & 1(3.33%)

About 70% students spoke Gujarati language at home.

Remaining 30% students speak in languages other than Gujarati



3. Which among the languages you study in school do you like the most? Why?

English, Hindi, Guajarati and Sanskrit

Table 3: Language which liked the most by students

Sr. English Gujarati Sanskrit Hindi
no.
1. 13 (43.3%) 6 (20%0) 6 (20%0) 5 (16.6%)

i.  English is the most liked language by students as they learn English from a very young age
in English Medium schools

ii.  Students take interest in Gujarati and Sanskrit more than in Hindi.

4. Are your parents on a transferable job?

Table 4: Number of parents having transferable jobs

Sr. Yes No
no.
1. 3 (10%) 27 (90%)

I.  According to the data 90% students’ parents do not have a transferable job.

5. How often have you changed school?
Table 5: Number of times, the children’s has changed Schools.

Sr. no. No change Once Twice More than twice

1 16 (53.3%) 5 (16.6%) 6 (20%) 3(10%)

I.  From the data, more than 50% students did not change their school.



6. What difficulties do you face after changing school?

I.  Many students did not face much difficulty in learning Hindi after changing school. The few

problems that student faced was coping with the new teaching styles of the teacher.

7. Do you understand everything your teacher teaches in class? If you don’t understand what

you do?

Students gave their opinion that they were able to understand what their teacher taught them. If they

didn’t understand anything they present their doubts to their teachers or their parents
8. In what way would you like the teacher to teach you in class?

All the students were comfortable with the method used by teacher of reading, explaining,

discussing and writing.

QUESTION ON READING OR WRITING

9. Are there Hindi books in your library? Do you issue them and read them? If “Yes’ give 1 or
2, Names of books you have to read in the last month.
i.  Out of the four schools, two schools did not have a library.
ii.  In the remaining two schools, Hindi books were available in the library but the students did
not issue the books. They prefer issuing other books than Hindi books.

ilii.  We can infer from the data that the students were not inspired to read Hindi books by the
teachers.

10. Do you read Hindi magazine or Hindi news paper? Which ones?

Table 6: Number of students reading Hindi magazine or Hindi newspaper



Sr. no. Hindi magazine Hindi newspaper

1 4 (13.3%) 0 (0%)

i.  The above table suggests that there are no ways children’s are exposed the reading in Hindi.
ii. It shows parent’s lack of encouragement in students for learning Hindi.

11. What problems do you face while reading Hindi?
The students reported the following,

I.  Pronunciation
ii.  Hard words
iii.  Not understanding the meaning of words

iv.  Missing words while reading

12. Do you like reading prose or poetry?
Table 7: Number of students liking prose and poetry
Sr. No. Prose Poetry Both Prose and poetry

1 10 (33.3%) 13(43.3%) 7(23.3%)

I.  The students like poetry as they are short and interesting to learn.

ii.  Students also like prose as they get to read different stories and topic in their text book.

13. Do you pronounce Hindi words properly?
Table 8: Number of students pronouncing Hindi words properly

Sr. No. Yes No

1 14(46.6%6) 16(53.5%)

I.  Majority of students say that they can converse in Hindi but cannot pronounce some Hindi

words properly as their mother tongue affects their Hindi dialect.

14. Which do you like better reading in Hindi or Writing in Hindi?



Table 9: Students choice on reading and writing

Sr. No. Reading Writing Both

1 23 (76.6%) 3 (10%) 4 (13.3%)

i.  Maximum mistakes are made by the students in writing Hindi, hence, students prefer
reading in Hindi rather than writing in Hindi.
15. Which problems do you face in writing?
The answers of students are summerised below:

i.  Vowels problem (Rasva and dirgha matras in Hindi)
ii.  Spelling Problem
iii.  Sentence formation
iv.  Grammar —gender

v.  Singular/Plural

16. Which problems do you face more in writing?
Spelling

Sentence-Formation

Gender, singular /plural

Table 10: Problems faced in writing

Sr. No. Spelling Sentence- Grammar
) Formation
(Matras in
Hindi)

Gender | Singular/plural Tenses

1 25(83.3%) | 15(50%) | 7(23.3%) 20(66.6%) 3(10%)

I.  One student can have more than one difficulty in writing.
ii.  Maximum students face difficulty in spellings of Hindi (Rasva and Dirgha /Matras )

iii.  Also many students make mistakes in sentence formation and Singular/Plural



iv. A few students face problem in gender and tenses of Hindi.

17. Are you able to write correctly when the teacher dictates something to you?

I.  Many students are not able to write correctly when the teacher dictates something to them.
Ii.  They do not understand how to write the spelling of the dictated word.

18. Are you able to write correct answers from paragraph?

i.  Most of the students are able to find and write correct answers from the paragraph
ii.  Some students write answers correctly to the point, some write the answers correctly but not

to the point, while only 1 or 2 students are not able to write answers correctly.

19. Do you complete your Hindi homework on time?
Table 11: Completion of homework on time

Sr. No Yes No Sometimes

1. 13(43.3%) 7(23.3%) 10(33.3%)

i.  Only about 40% of the students complete their homework on time.
ii.  This shows that the parents and the teachers are not strict towards the students in completing

their homework.

20. Do you practice Hindi writing at home?
Table 12: Number of students practicing Hindi writing at home

Sr. No Yes No Sometimes

1 8(26.6%) 17(56.6%) 5(16.6%)



i.  56% students do not practice Hindi writing at home. Due to this they make many mistakes

in writing and it leads to their lack of interest towards writing in Hindi.

QUESTIONS: LISTENING

21. Are you able to understand when teacher teaches you?
Table 13: Students response on understanding from the teacher

Sr. No. Yes No Sometimes

1 24 (80%) 2(6.66%) 4(1.33%)

i.  The students are able to understand what the teacher teaches them.

ii.  They find difficulty when the teacher uses new and difficult words while explaining.

22. When teacher dictate the words do you understand it?

i.  The students understand most of the words that the teacher dictates to them.

ii.  The difficulty in understanding occurs when new and difficult words are dictated

23. Do you understand when teacher discuss the questions and answers of the lesson?

i.  The students understand when the teacher discusses the question and answers of the lesson.

24. Can u repeat the discussing answer in your own words?

I.  The students understand the answers but are not able to reproduce the answers with correct

and suitable words

QUESTIONS: SPEAKING

25. Which one among the following mistake do you make in Hindi?



ii.  Wrong Pronunciation

iii.  Gender mistakes

Iv.  Using Vernacular words
v.  Wrong sentence formation

Table 14: Problems in speaking

Wrong Gender Using Wrong sentence | Less
Pronunciation mistakes Vernacular formation vocabulary
words knowledge
1 19(63.3%0) 12(40%0) 25(83.3%) 18(60%0) 15(50%0)

I.  83% students use vernacular words, mostly English and their local language, while speaking
in Hindi

ii.  About 50-60% students face problems in pronunciations, sentence formation and
vocabulary knowledge.

26. Can you fluently speak in Hindi on any topic?

I.  The students are not able to speak fluently on any topic due to the problems discussed
above.

27. Do you use Hindi dictionary to increase your VVocabulary?
Table 15: Number of students using dictionary

Sr. No Yes No

1. 8(26.6%) 22(73.3%)



i.  Most of the students do not use a Hindi dictionary. It is due to this that the students are not
able to increase their vocabulary.

Ii.  The teachers do promote the use of dictionary

28. Do you converse in Hindi with others?

i.  All the students converse in Hindi with each other but use a lot of vernacular words.

412 SEMI-STRCTURED INTERVIEW: TEACHERS

In the interview with the teachers, the questions of difficulties faced by the students were further
come to light. They were summerised from each of the questions asked of them. This data came
from the interviews of the teachers

1. What type of difficulties do you face when you teach Non-Hindi speaking students?

I.  Students can’t speak properly in Hindi.
ii.  Some students don’t understand what the teacher teaches them
iili.  No parents support
iv.  Lack of concentration in students that’s why they don’t understand what the teacher teaches
them
v.  Grammatical problem

vi.  Matras problem

2. Introduction of Hindi language varies from state to state, what problems are faced by

students who change school from one state to another in learning Hindi?

i.  Such situation rarely occurs, but when it does, it depends on the student’s capability to cope

up.

3. What type of mistakes is seen in students of Std. VII1?

i.  Grammatical problem
ii.  Matras problem
iii.  Learning problem
iv.  Handwriting problem

v.  Homework delay



vi.  Weak in creative writing
vii.  Don’t read properly
viii.  Don’t write new and difficult words correctly

iIX.  Don’t study at home

4. How does the mother tongue affect learning of Hindi?

i.  Students use words from their mother tongue language in regular Hindi. While speaking
Hindi, students use the words from their area and background.

5. Do you think students neglect Hindi in preference of English?

I.  50% teachers think that students neglect Hindi in preference to English

6. Do the students keep their class work books complete or updated?

i.  Most of the students do not complete their books on time.

7. Do the students submit the assignment on time? If not, why?
All the students don’t complete their assignments on time. The reasons are:

i. Laziness
ii.  Not taking interest
iii. Do not take Hindi as a serious subject

8. What are the difficulties faced by the students in pronouncing Hindi words correctly?

I.  The students don’t have proper pronunciation knowledge

ii.  The students don’t understand where to put stress on the words.

9. Do you feel that the students find learning and understanding poem tougher than prose?

I.  Many students like poetry because they are taught in singsong manner, are short and easy to

understand.



ii.  Few students like prose as the stories are quite interesting

10. Do you think that the non-Hindi students are scared of learning Hindi grammar?

I. Yes the students are scared of grammar because they have to learn a few concepts
beforehand, which they do not do.

ii.  They do not pay proper attention to various concepts like nouns, pronouns, verbs etc
To study the difficulties faced by non-Hindi speaking students in learning Hindi.

This objective is achieved by Pre-test and Post-test of the students

OBJECTIVE 2

To Study the Difficulties Faced by Non-Hindi Students in Learning Hindi.

The difficulties faced by the students were diagnosed by the investigator from the pre-test
administered; they are summerised against the four language skills. Ts Hindi version may be found
in Appendix No.

They are presented below:

1. Reading and understanding skill
i.  The problem of letters (matras) was observed a lot in the students. For e.g. Students
read ‘sha’ as ‘sa’, ‘ta’ as ‘tha’ and ‘ja’ as ‘jha’. They are not able to differentiate
between rasva and dirgha vowels. They read both the vowels in the same manner.
ii.  Students faced difficulty in hard words, joined letters and joined consonants when
they read. E.g. Words like ‘Prerna’, ‘Shrot’ and ‘swachata’ are difficult to read in
Hindi
iii.  Lack of proper and clear pronunciation.
iv. ~ When the students read they did not modulate their voice, didn’t put proper
emphasize on words and did not pause at proper punctuation.

v.  Students did not practice reading Hindi at home.



2. Writing skill

i.  The students write what they read. Therefore they make the same mistake in writing
as in reading. For e.g. Students write ‘sha’ as ‘sa’, ‘ta’ as ‘tha’ and ‘ja’ as ‘jha’. The
students are not able to differentiate and write the different types of ‘Ra’ matra. E.g.
Varsh, Kram, Karya

ii.  The students are not able to write the question answers of the lesson.

iii.  Students faced difficulty in hard words, joined letters and joined consonants when
they write. E.g. Atishayokti,Sanskar,Dushmani

iv.  Lack of knowledge of punctuation.

v.  Lack of creative writing practice in students. Some students cannot write essay on a

given topic

3. Speaking skill

I.  The students didn’t speak in pure Hindi.
ii.  They added words of local language and vernacular words in Hindi

ili.  The students were not able to give a speech in Hindi.

4. Listening skill

i.  They face difficulty in listening and writing. For e.g. Students heard the word as
‘disha’ and wrote it as ‘disa’ and, ‘Yuva’ as ‘Yova’.

ii.  They also had problems in listening and speaking. Even after listening about the
topic the students are not able to explain it.

The investigator also observed some difficulties in the Grammar part of Hindi in the pretest.
They are:

i.  The students don’t have interest in Grammar of Hindi
ii. Weakness was observed in basic parts of Grammar. For e.g. the students did not
know the concept of adjectives. They did not understand the meanings of the idioms

and hence, were not able to use them in their regular sentences.

OBJECTIVE 3

To Suggest Ways Students could be Helped to Learn Hindi Better.



4.1.3 Suggestions on learning difficulties

The investigator gave the following suggestions on the basis of the difficulties found out.

Suggestions have been explained in detail in Hindi language in the Appendix no. The students

were given extensive feedback on difficulties and suggestions for improvement were also

given. The same was provided to teachers to incorporate them in their routine teaching of

Hindi.
1. Reading skill
i.  Itis necessary to give constant revision of the alphabets and rasva-dirgha matras

ii.  While teaching, the teacher should put stress on letters ‘sha’, ‘sa’, ‘ta’, ‘tha’, ‘ja’ and
‘jha’ and should give them a lot of practice of these letters.

iii.  Rasva and dirgha vowels are different as they have different matras. Each matra is
spoken in a different manner. The teacher should give constant revision to the
students regarding these matras.

iv.  When difficult words or joined words occur while reading , make the student repeat
the word till he or she is able to pronounce them correctly.

v.  Constant practice of reading is required.

vi.  Teacher should keep a note on punctuation on the students while they are reading
and show them the correct method.

vii.  Teachers should motivate the students to read story books, magazines and
newspaper.

2. Writing skill

Students should keep a check on the matras while they writing. They should
understand that each matra is different from the other. Special attention should be
kept during the writing of different types of ‘Ra’ matra.

When the students are given a comprehension, they copy the same answer word to
word. Instead of that the teacher should motivate them to write answers on their own

and give them practice of writing small sentences on their own.



It is necessary to increase the vocabulary of the students for creative writing. They
teacher should inspire the students to use Hindi dictionary. Comprehension should
be done in the class at least once in a week. Regular writing homework should be
given to the students.

The teacher should make the student aware that while writing creative writing, they
are checked not only on the content of the topic but also on how they begin the topic,

use of new words, handwriting etc.

3. Speaking skill

o

When the students speak, they do not use pure and proper Hindi. Teacher should
concentrate on their pronunciation .

Students should be made aware that they learn different languages in the school and
each language is as important as the other. They should not mix words of different
languages in Hindi.

Teacher should give each student a topic to give a speech on. This will improve his

speech giving skill in Hindi.

. Listening skill

There should be a constant practice of dictation in the class

They should be made to repeat new and hard words.

The teacher should make the students hear a topic and repeat it in their own words.
This will make the students to think on the topic and explain it in his own words. If
the student is not able to do it in the first chance then the exercise should be repeated
again. This will increase the grasping skill of the student and they will be able to

speak on the topic after listening.

Suggestions on Grammar

Not only the textbook but different teaching aids and charts should be used by the
teacher to teach the students.

The teacher should give the students revision and practice of basic concepts of
grammar like adjectives, nouns, pronouns etc. The students should be motivated to

use the idioms in their regular speaking.



OBJECTIVE 4

To Find Out if Students Improved After the Subject Teachers Incorporated the Suggestions
in Their Regular Teaching

414 SCORES ON PRE-TEST AND POST TEST IN HINDI.

The data for the table came from the answer scripts of the post test. Score obtained for the post

test is compared against the pretest and it was subjected to t-test.

Table 16: The scores and percentage on pre-test and post test in Hindi

Sr. no. Pre-test Percentage Post-test Percentage
(Score) (%) (Score) (%)
1 12 30 19 47.5
2 12.5 31.25 17.5 43.75
3 15 37.5 22 55
4 22.5 56.25 27 67.5
5 8 20 13 32.5
6 14 35 15 37.5
7 16 40 22 55
8 21 52.5 28 70
9 5 12.5 6 15
10 7 17.5 7 17
11 24 60 30 75
12 25 62.5 27 67.5
13 15 37.5 16.5 41.25
14 15.5 38.75 16.5 41.25




15 18 45 21 525
16 13 32.5 20 50
17 10 25 15 37.5
18 12.5 31.25 23 57.5
19 15 37.5 19.5 48.75
20 8 20 9 22.5
21 17 42,5 18 45
22 17 42,5 17.5 43.75
23 13 325 18.5 46.25
24 16 40 25 62.5
25 18 45 21 52.5
26 6 15 7.5 18.75
27 14 35 19 47.5
28 18 45 21 52.5
29 14 35 15.5 38.75
30 10.5 26.25 16 40
TOTAL 432.5 553
Mean 14.42 36.04% 18.43 46.07%

A quick look at the table shows that there is an overall improvement in scores in the post test to find
out if the difference was significant, it was subjected to a t-test analysis.

Graph 1: Graphical representation of pre-test and post-test score
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The above graph is a comparison between the marks of pretest and post-tests. It can be observed
that the students have scored better in the Post test as compared to the pretest. This shows an
improvement on their command over the language and eradication of difficulties faced by them. A

correlated t-test was used to find out if the observed shift in score was significant.



Table 17: t test table

Level of
’ig‘ Test N Mean SD t value Df significa Calculated
nce value of t is
7.96, tabulated
1 | PreTest | 30 36.04 12.47 0.05 value of t at Df
7.96 Two 29 at 0.01 level
29 Tailed IS 2.756 and at
2 | Posttest | 30 46.07 15.12 Hypothe | 0-05 levels is
sis 2.045. The
calculated

value of t is greater than tabulated value of t at 29 Df and at 0.05 and 0.01 level. Therefore null
hypothesis is rejected at both these levels. Therefore there exists significant difference between
mean of pretest score and post test score.

4.1.5 Aspects of Improvement in Hindi usage in the post test

1. Reading and understanding skill

i.  The children were not able to identify and differentiate between similar letters and
were confused. Now they had improved and could differentiate between letters much
better.

ii.  The pronunciation of the students was much better and clear than before. They have
got a habit of reading the hard words properly. Yet they need more practice.

iii.  The students now have some knowledge about the voice modulation concept.
iv.  Some students didn’t understand and write in dictation before, but now some

students have started trying.

2. Writing skill

I.  There is improvement in matras of ‘Ra’ and joined words are well taught to the

students now.



ii.  Students answer scripts show less grammatical and spelling errors.
iii.  The students now use full stop, comma, question mark, exclamatory mark properly.

Iv.  Some students have improved in their creative writing.

3. Speaking skill

i.  The students have reduced the use of English and vernacular words while speaking

Hindi.

4. Listening skill

I.  The students have been taught the concept of listening the word, selecting the correct
letter and then writing the word. The students have tried to work on the method but

require more practice.

Grammar

1) The basic topics of grammar have been made clear to the students. The students

have reduced grammatical errors in the post test.

4.2 DISCUSSION

But students living in states where Hindi is not used regularly face problems in learning Hindi.

There are many reasons for this.

Major problem observed in non-Hindi speaking students is that they have a weak foundation of
Hindi language. Due to this the students face difficulty in all the 4 skills of Hindi language. From
lower classes student don’t get proper practice and revision on alphabets, spellings (Matras) and
pronunciations. Hence their foundation remains weak. When the same students come in higher
class, they face problem in their further study of Hindi. They remain unaware about the letters,

which are similar in writing in Hindi e.g. * Ta’ and’ tha’, "gha’ and "dha’.

There is no proper facility of library in many schools. The schools having library do not have a

variety of books in Hindi. Also on providing facility, the students don’t issue Hindi books.



Directly or indirectly, even the parents do not support the students in their study of Hindi. They buy
English newspaper or any other newspaper of their local language but Hindi newspaper is not
regularly read. Even the Hindi magazines or novels are rarely read by the students. Also the parents

do not get much involved in their homework completion work.

In schools non Hindi speaking students learn 4 languages at a time- English, Hindi, Guajarati and
Sanskrit. But the favorite language of many students is English. Many students speak in their
mother tongue at home; therefore, most of the students speak in Gujarati. So both the languages
affect the students in learning Hindi. The students use many words from English or their local

language while speaking Hindi.

The teachers also do not support the student in various ways. They teach Hindi in a manner which
makes it boring for the students. Due to this student’s interest in Hindi is not created. Teachers do
not promote the use of dictionary in the students. Also many teachers lack proper skills required to

teach the four skills of Hindi language.

Also the students are frequently absent, so they do not understand what the teachers teach them.

Due to this their interest in Hindi gradually decreases.

The students do not know the difference between Rasva and dirgha vowels. This problem is faced
in both reading and writing. The students are weak in creative writing and taking dictation. The

students could not write words and sentences on their own in Hindi.

When the students are asked to speak on any topic even after hearing about it, they were unable to

express as they did not have good vocabulary.

Students make many mistakes in grammar. Many students do not know about adjectives, idioms

and adverbs.
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CHAPTER 5

SUMMARY AND MAJOR FINDINGS

5.0 INTRODUCTION

Hindi is an important language for the students as it is our national language. In any part of our
country if we do not know the local language, then we can converse in Hindi. It has become our

link language.

5.1 CONCEPTUAL FRAMEWORK

The first chapter discusses topics like language, its importance, second language, mother tongue
language and its importance. It gives us an overview of the four skills of language which are-
Listening, Speaking, Reading and Writing. We get an idea of the importance of Hindi language and
its scope. The chapter discusses about all the national policies of Education on language. It includes
National Policy, The University Education Commission, and Secondary Education Commission

5.2 RATIONALE OF THE STUDY

Language is a medium through which a set of people talk to each other. Hindi is very important in a
multi-lingual country as ours. A common language is highly desirable and Hindi is our national
language. It is necessary that every person should have at least a working knowledge of Hindi as a

channel of internal communication in all parts of India.

Language has four skills like reading, writing, speaking and understanding. Students need to learn
all four skills of Hindi language. When they read properly, they can write. They will create interest,
when they understand their language.

In India, only seven northern states (Uttar Pradesh, Bihar, Madhya Pradesh, Rajasthan, Haryana,
Himachal Pradesh and Delhi) have their mother tongue and first language is Hindi, while rests of
the states have different local languages. Everyone has their mother tongue. Mother tongue helps
children in education. Most of the children speak a home language of instruction in education
programmes. They learn primary language easily when their mother tongue is the primary language

of instruction throughout primary school. Listening is more complex than merely hearing. It is a



process that consists of four stages: sensing and attending, understanding and interpreting,
remembering, and responding. The stages occur in sequence but we are generally unaware of them.
Speaking is a communication skill that enables a person to verbalize thoughts and ideas “Now
imagine if a person does not possess good speaking skills. It would be very difficult to express
thoughts and ideas to others; it would be almost impossible to gain understanding from these people
if we cannot even convey our message clearly and accurately. People with below average
communication skills, particularly speaking skills, will have difficulty presiding over gatherings,
whether social, personal, or business-related. It is either that he does not know how to put his
thoughts and ideas into words or he simply does not have enough confidence to speak in the

presence of other people

Reading is very important to the children. It is process of developing mind. The mind is a muscle
and it’s need exercise. Understanding the writer’s word is one way the mind grows in its ability.
Same like that writing skill are also important for youngsters. Non-Hindi speaking students are
plenty in all Gujarat Schools. When English medium student start learning languages, at that time
all languages are same for them. They speak Hindi in schools and mother tongue at home. During
this period, learning English is difficult for them compared to Hindi. So they converse in Hindi

because Hindi is a common language.

The present investigator is interested to know the difficulties faced by non-Hindi speaking student

in English medium school and suggest ways to improve their Hindi (National) language.

This study will be helpful to students, parents, school faculty, community and teachers.



53 METHODOLOGY

5.3.1 RESEARCH QUESTION

The following questions guided the process of identification of problems in learning Hindi:
1. Why do the non-Hindi speaking students perform badly in Hindi?
2. What are the major difficulties faced by non Hindi speaking students in learning Hindi?
3. How could the students be helped in making learning Hindi more effective?

5.3.2 STATEMENT OF THE PROBLEM

A Study of Learning Difficulties faced by non-Hindi speaking students of Standard V111 studying in
English Medium Schools in VVadodara City.

5.3.3 OBJECTIVE OF THE STUDY
1. To study the reason why non Hindi speaking student perform badly in Hindi.
2. To study the difficulties faced by non-Hindi students in learning Hindi.

3. To suggest ways students could be helped to learn Hindi better.
4. To find out if students improved after the subject teachers incorporated the suggestions in

their regular teaching.

5.34 HYPOTHESIS

The following directional hypothesis is proposed for the study against objective number 4
above:
The post test scores of the sample of students will be significantly higher as compared to those in

the pre-test.

5.3.5 DEFINITION OF TERMS



LEARNING DIFFICULTIES

The errors made by students in the four language skills namely reading, writing, speaking and

listening. In this study they refer to the errors in the Pre-test taken by the researcher.
NON -HINDI SPEAKING STUDENTS

Students whose mother tongue is not Hindi and those who study Hindi as a second language in

schools.
5.3.6 DESIGN OF STUDY

The study is explorative in scope and follows the survey design. The study identified the errors in

Hindi committed by students. Additionally it attempts to help them to improve their language skill.
5.3.7 DELIMITATIONS OF STUDY

The Study is delimited to the non-Hindi students of VIII studying in English medium schools in
Vadodara city.

5.3.8 POPULATION OF STUDY

All VIII standard students of English medium schools of Vadodara city which are affiliated to
Gujarat State Education Board are taken as population of study. Researcher had no other choice

except to accept the schools that came forward to offer their schools for the conduct of the study.
539 SAMPLE FOR STUDY AND SAMPLE SELECTION

In the present study, sampling of respondents was done in the following manner.

Five percent of English Medium schools that are affiliated to Gujarat State Education Board were
randomly selected by drawing lots. But schools could not be selected randomly as authorities did
not give permissions due to their own engagements, so the students who scored lower marks in the
semester-1 test in Hindi in std. V111 from the selected sample of schools were selected as the sample

of subject for the study.

Teacher teaching Hindi in std. VIII in the sample of school comprised the sample of teachers

who also served as the subject experts.



5.3.10 TOOLS FOR DATA COLLECTION

1. A Test of Hindi comprising all four language skills was prepared by the investigator. Two
parallel versions of the test were prepared by the investigator.

2. Semi structured interview schedule was prepared for use with the sample of students.

3. The semi structured Interview schedule was prepared by the investigator for administering

to the teachers to get their idea of student difficulties.

The tool prepared by the investigator was content validated by the subject teachers who are also the

subject experts for the study.

The tools are included in the Appendix.

5.3.11 PROCEDURE FOR STUDY

1. Semi structured interview schedule was conducted with the sample of students to further
find out the reason for performing badly in Hindi and the lack of interest that they take in
learning Hindi.

2. The student learning difficulties was found out by administering the test of Hindi that was
prepared by the researcher, comprising all four language skills.

3. The answer sheet of students was analyzed and their learning difficulty was found out.

4. The researcher shared the findings with the subject teachers who requested to take remedial
measures in their respective classes on a daily basis. The participating students were given
extensive feedback on the errors committed by them and how to correct them

5. Finally the parallel version of the test of Hindi was administered to see any significant

change in their learning.

5.3.12 DATA ANALYSIS

The collected data was analyzed both quantitatively and qualitatively. The pre-test and post-test in
Hindi were first scored by using the evaluation criteria, and then the same was analyzed for

language errors.



The Interview data were analyzed qualitatively and their frequency distribution was also obtained.

5.4 MAJOR FINDINGS

The following are the major findings of the study.

1.
2.
3.

10.
11.
12.

13.

14.

15.

16.

17.

The teachers and the students did not consider Hindi as an important subject.

Most students said that they liked Hindi but it was not observed in their test score.

Students are not given revision of consonants and vowels. Repetition only strengthens
learning.

There is no proper facility of library in many schools. The schools having library did not
have a variety of books in Hindi.

Also on providing the library facility, the students didn’t issue Hindi books. Due to lack of
reading practice, reading skills are not developed.

Non Hindi speaking students did not read Hindi story books, news paper and magazines at
school or at home. The parents and teachers did not provide these facilities for their
language growth.

Most of the Non Hindi Speaking Students read the textbook at home but were not
interested in writing practice of Hindi.

Most of the students did not complete their homework and assignments on time. The
teachers were not strict on collection of assignments and homework.

Teachers did not encourage the use of dictionary in class.

Innovative methods were not used by teachers to teach in the class.

Teachers lack the skills of teaching the four skills and grammar of Hindi language.
Grammatical part is very important in language teaching. This seems to have been
neglected.

The Hindi Cinema has a major effect on what the students listen and speak. This could
have been used to improve students in Hindi.

Students need support and proper guidance so that they can improve their language skill.
Students need more practice when they learn the four skills of language.

Listening skill is very important in languages but in schools this skill is not taken proper
care. This is the main reason listening skill is poorly developed by students.

The feedback and teachers regularly bringing the common errors made in the Hindi have

helped students improve their language skills.



5.5 SUGGESTIONS FOR THE FURTHER STUDY
Different studies on the four skills of language could be undertaken.
Studies on grammatical error could be undertaken.

Study can be based on development of Hindi language through the language skills.

5.6 IMPLICATIONS OF THE STUDY

This study will be helpful to the students for solving their difficulties and improving their Hindi
language.

This study will be useful for the teachers who can solve their problems using the suggestions and

make learning Hindi easy for the students.

This study is useful to the school faculty for creating interest among the students for learning
languages.

This study is helpful to the parents and the community for the growth and development of Hindi.

5.7 CONCLUSION

The present study was undertaken to find the difficulties faced by non-Hindi speaking students of
Std. VIII in learning Hindi and giving efforts towards removing them. The design and tactic behind
the program was found helpful for the students. This program was implemented for two and a half
months. With the help of self-designed program, the investigator was able to help the students in
making a considerable improvement in the four skills of Hindi. This task can be further used by the

teachers in their regular routine teaching Hindi in schools.
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APPENDIX - 11
TOOLS

SEMI-STRUCTURE INTERVIEW OF STUDENTS

1. Do you like learning Hindi? If * yes* why do you like it or if your answer is "No* tell

why?

2. Which language do you speak at home?

3. Which among the languages you study in school, do you like the most? Why?
4. Are your parent“s transferable job?

5. How often have you changed school?

6. What difficulties do you face after changing school?

7. Do you understand everything your teacher teaches in class? If you don*“t understand

what you do?

8. Inwhat way would you like the teacher to teach you in class?

QUESTION READING OR WRITING

9. Are there Hindi books in your library? Do you issue them and read them? If "Yes®™ give 1

or 2

Names of books you have to read last month.

10. Do you read Hindi magazine or Hindi newspaper? Which ones?
11. What problems do you face while reading Hindi?

12. Do you like reading prose or poetry?

13. Do you pronounce Hindi words properly?



14. Which do you like better reading in Hindi or Writing in Hindi?

15. Which problems do you face in writing?
16. Which problems do you face more in writing?

Spelling

Sentence-Formation

Gender, singular /plural

17. Are you able to write correctly when the teacher dictates something to you?
18. Are you able to write correct answers from paragraph?

19. Do you complete your Hindi homework on time?

20. Do you practice Hindi writing at home?

QUESTIONS: LISTENING-UNDERSTANDING

21. Are you able to understand when teacher teach you?

22. When teacher dictate the words do you understand it?

23. Do you understand when teacher discuss the questions and answers of the lesson?
24. Can u repeat the discussing answer in your own words?

QUESTIONS: SPEAKING

25. Which one among the following mistake in Hindi do you make?

Wrong Pronunciation

Gender mistakes

Using Vernacular words

Wrong sentence formation

26. Can you fluently speak in Hindi on any topic?



27. Do you use Hindi dictionary to increase your VVocabulary?

28. Do you converse in Hindi with others?
SEMI-STRCTURED INTERVIEW: TEACHERS

=

What type of difficulties do you face when you teach Non-Hindi speaking students?

2. Introduction of Hindi language varies from state to state, what problems are faced by
students who change school from one state to another in learning Hindi?

3. What type of mistakes is seen in students of Std. VI117?

4. How does the mother tongue affect learning of Hindi?

5. Do you think students neglect Hindi in preference of English?

6. Do you students keep their class work books complete or update?

7. Do the students submit the assignment on time? If not why?

8. What are the difficulties in pronouncing correctly Hindi word by the students?

9. Do you feel that the students find learning and understanding poem tougher than prose?

10. Do you think that the non-Hindi students are scored of learning Hindi grammar?



APPENDIX — 111

(Pre-test and Post-test)

A DIAGNOSTIC TEST IN HINDI FOR STUDENT OF  STD. VIII
(PRE-TEST)

Time: 1 Hour Marks: 40

Name:

edt 3. ofia fdu gu ufiedis &1 ara= o7t st st w anenfia fenaferfra weatt & we fufae-
(6 + 12 = 18)

Fetar @t 3rafier ot gamat & Sovan araen 2 & Jeon Hia 31 3w a1 B | ot 3me awtf 7 srafier ann
R SATeiaTelt sRdte g7 $t gadt afden St A awdt & aen 3 aga $t Ata & | sisht aoRdt $ T
Fettar 3 g1 o1 & A & JfRe § Beua B WY B B A5G FEG AN AT | §H Jieil St ®fY Bret
37t ot Afder smeltar gten g8 v g J Rdtar an | It Bt st Hefta A dg¢ wona o7 | Seden A g
e P8 Hiwet 31 e |

4, 188¢ & Foflar &t s & fore wafora fam arn | s, 188¢ & 3egiat sman & wfdrgror Ry a2 R |
@3 nfderT & a1g Feiten ga rafeer A S fore Far @ o1, Foftar gardt R S siafier wer Ree # forgeft
3T Tt R | T A AR g q% Fgl A9 PO To-fe @ & Rawa @t 2, gedtai smeR @ w21
fmmer dom 1t & wwa wren R | Fellar & gg B siafeer ufdienor daw 3R e 2 | dsfers awetidt R
SATEAT, ®A H TP NG DRIGH U7 I ITel 3fe & R & SATPRI UIed Bt | I At &
3IHa At a1 HRfEer & Wwate wfdierr § werrar vere St | safer amn & Fexf 7 aga-+t dmfere
eIt 3 gfewet & TR & e | F 3AlS T A TRl A Wet S forg gufe: IR & gt ot |
Fettar gt dR & fore =it R ureht & arear oft 7@t | nfdréror wew g4t & wlta 36 7@ 9 |

1) geiten o @ sraet srafier @w T &1 Sonm wia f&R aarn @ 2 (1)




2)

3)

4)

5)

6)

Fetten fafern=n &1 Sevan araen & @1y a1 sgwa w1 2 Ara d sasel (3)

3raRer 21 e & Feitar fafer ot Sla-Flerft Sfdamsat o1 Amen s gs1? 3)

Feftar @ s ufdiéror o1 sremadh feaem a1 2 )

1/2

v 31 & fORie - 33 gl 1 31 qaTae va arad & weter $iforul (1

)

féu gu uftede # & foest uta a2t 2reqt @t Goan ferfw : (@17 ot wha) 212



3.

noa 2.(31) o2 Ry gu uftede 3t gorae aruat eredt #f Fuee wU A AHFATY (5)

() yaerE= (6)

wea 3. fu ore fawr w3 3rvet e Aife ®u & wuwe &1 - (6)
fawa - (3) w@aar feaa | () 99 $1°gea | (3) BT |

ned v, forder i - (f5aft v Rvar i) (6)
fawa -

(3)  diareft : dtareft & smemrer St qd qardt, darett 1 s, darelt At BT @R, daredt B
ARGIIE Hged, AGA T3 3R T BT RN AR, Eet fetet o1 =Ew |

() AU BT AEed : IATAS e AT B Pot, UPfet & 32 o argww, faguneff ik
eI, AT 3t I A 3R |

(3) T HFER 9 : AARER I T AUR AT, AARR 95 31 BRI STald aIR &1, AHER I3 BT

Heed |

3-










A DIAGNOSTIC TEST IN HINDI FOR STUDENT OF STD. VIII
(POST-TEST)

Time : 1 Hour Marks : 40

Name:-

weat §. +id Qv gu ufvess o1 arae B oik 3t w2 snenfia o wea foraiferfra et & we fufw -
(6+12=18)

T 9gIgT 2R BT T AW Ufear & STon gan o1, Ay ufear & & 3ot wwafier gf ot 1 sk s@
3 & wemerlt AA Hgcaqel ug W ugd a9 t g Aavew & 9@ R | feman, Aeht stk W IS
safqaea § va fafine woR &1 3nevor 31 33 & | 391 gfe & il &1 safadea g & sifde ode o
3 g & wifaa giae § A 1321 § Iegiet 3ruei oty Bigt ot | et w 1Y BT pw ¥ wTa v S
g Sftaenr 31 & angert W a@a @ dun 3kt 3t 39 fore Hfva wea R |

RISt & TR 32 & FATAT HA A ad WAl A o1 9 @ ve g | faeneff & ok 3w A 3edt 3w
10 adf & oft | arieflst S 3mEE W A TP Blge ATER 31 AT & | 3HS WG Hreft Radts F A e
férem it B ot 7= gHen I H Rt 3k AMISE BRI B 3w @1 | afyorm IE gan fE H
182¢ & @ FloAar Hee # onfie & a1y, s @ Sftaonr 7w R | 3 anfie @t & a1g & emsfisht &
aitefisht & At & srgwy sgAlaR & oW & 3ua 3Pt e | T A RSt T Sftawt 31 vE A
JEATT URH § 31T, Tl 2330 H 54 FoHS Blefel dls! MMatctery Y §aMT, dl St ot 3@R wrer foram
fos afvmrawy 398 S ST UsT | FET A ASis $ et A1 S At /I g5 At a8 AA 18R
THRA B8l 33Idelg a@ feria aeid! T | 31 32 a1 & SR @ Ad aR A Y | 3H A IZ 31T FAoTAT
1 AFd1 & {6 30 3ige 3 B et F o fberett wdt o oft | gt ABT 3% A 1332 F A
TGt & 19T et & forg Teett udt | Ae] 132 Bt IH et AT 3 adf Ft oft, S A wift A ot

(3) o agIge ettt & afdca # waR sifte sile &R samm o g 2 1)

3.




() e SEIgR ARAitelt & R artefielt & smgen @1 SaT wHIE 8T 2 Aidd H Famv | 3)

3.
(3)  aawdI 3Gtde # & SgIgR Aol Bt f&A TSR Siet 0 Bt yst 2 qofer Fiforw |
3. @

(¥) onsitst & aa wdt Se—m 1382 & @, 3ue sremat fbaat adf &1 a1 2 (1)

3.

()  3TEAT BT 3 YRTR BT 34 TR U arad & yter Hifre 13

3. ATEAT BT -

() fouguufeede o A fsedt utfa fadhyor ereci @t Goae ferfrg - 22

3.

12t 2.(37) UResg Bt Ferar 31Tt 2reqt # TR A AWFFY -

() Ya et :



wed 3. fou gu fawer w 3rvat R #ifs wu & wuwe &1 - (6)
fawar : (3) vomars = () fien s1 g (3) wguwr

nea y. forger ffe - (f5+Ht v fRvar w) (6)

oo -

(2) &l : @t 31 3menE, Eeft 1 WERie weea, dielt @1 ARPlAd TEe, gt A F, gt
firetet @1 =NER |

()  ufesm &1 HEd : YW A AE a1, 39 A § SR T HEed, A A SAfTAAT S IITE, JBHUIAT A
3G a1, 32 & IRy d 7geq |

(3) 3cwIe - 0B QYA Bifd : fagme &1 TedR, gY@ wifd, fifies st &1 w4, 7aee &1
Anere, aeere ot arfiremy sty

3.

©)
(6)






APPENDIX - IV

(Difficulties and Suggestions)

DIFFICULTIES

READING/UNDERSTANDING :

(2) fR<dt & arem 3itv wmnai &t Fw sona # SAeT urE ¥ 2 1 AA- “u”, ‘v B ‘B, FEA R
“g” ot ‘8" ga® T 3k “q” vEd ¥ | 3t avg A amnai &1 g oft arep R 1 g s i
¥R & ST o1 3R e A9 | T T f AT wsd § |

JGTET : 3,3 BT 3ieR 18] AW, T’ D AT D 276G e A ura oA H-BRIHT |

()  ofd orsq, YT 3i4R 37N FYAd oot G BT Yot B § B Bt SATGT BfSaATg aiell @ |
IQTET - TRV, 35iid, T, ufRieror, srafeer, Sett, Amsi, wawsal 6 ISR A |

(3) a9 TR A T 3R YH ITARYI BT 3T

(8) 99 TR AW IRIG-3HaRNg, HIWT Bt a1fdy, HIgHar &1 3w1a s qan @ | fem Riegl w e
&l fa e |

(¢) “‘ara=r” geRgfd o1 3iuma

(¢) uea 3k Iwsa & 3R



WRITING:

(2)

fE=dt & mrnait &t IR (gwa 3tk i @ & 3iaw B Ansre # Bfdey)

(R) &t ure a1 ufieds & ueal & I format & sl
(3)  weeHe 3™ (Creative Writing) ¥ ®feamsal
(v) frmfgt &1 3mma

() ows geRighy & awwn

SPEAKING :

(1) Y= Rt sten

() STGHTT dUT iSASH BT HRAYeT

(3) TP TR

(¥)

qaqed T8l B el



LISTENING/UNDERSTANDING :

(3)  gora foreet 6t v (Yace) : 2,3, 3, U,4,9, 7 3R & Angtet d Sfdams
() G Sieten : AT & g¥a 9 i it I

(3) g awea d ofders

TSNS T :

(1) Tl fden & srfa

()  cuTEw g faensit Bt wwg § Bfdeng | IR S w5, Fdam, Fdwor

(3) voaHd, 3 qUa | BTy

(8)  TETaRl Bt FwEHen 3R 31U 2regt # aTad Fetet § s |



SUGGESTIONS

READING/UNDERSTANDING :

(1)

()

(3)

(¥)

fé=dt &t quren (Alphabets) dem amnsit &t geriget TaEn a&d § | A°, ‘9, ‘o, ‘@,
‘g’ , o, 9 IZ 31&R UeTd AHY 3T dl HEATYD I 26G1 W AR @, A & 1A § TR-TR SIgA0
| A1fd IR A ITF G ¢ & B B AT |

&3 TR 3R fief T 3reten §14 § | It & WY ATTY Eielt & | 5 U AT 3Hee1 AP A el et
T A aiiR-3ity, dta1-f3=t Sieren ot arerer @an R @ aref oft arerer forpetan 2 | wit W B dieAa &
BH AHY 1A ¢ dl G351 A B SAQT HA-5 & | TR-aR VA 2U6q Ieg AW, TeTU, JIgdl 3k

geRTgfer Beard | 3 $t amn & w9 - af, s, B (7, ) 3o o 3ieR 2 ag AW |

AYTq oIoTel, HYTAIGR AT B3t 26T U3l BIA AW 37T & A9 B UG 18 Tl & a1 I 206G B
ITARYT a9 dd GIgA3N oId dd BT 38 A aiel of YT 311 IdeT 19 3 b o1 dd IABT ISR
ez 3 A A gt o |

AYTd oIl = B + Y + & = 3rafied, ufdreror 3@n q+{+ ¥ =B, A
S +3=F =T A+T =% =%Hau
AYTd AER = 5 = AT ® = R

39 g AYAAIGR 3R AYTd AT 319 8, IE SATHVN YFRIDT BT IR ABY BIHT SAGT AT
qTEa} | SATHOT YfRidT Uget Bt 815 Bt Iafera 1 |

Bl B aTae e A gd & Ffa 2 b smare T @ qun 2rdt &1 IR 9 & | S S
g 3w € 2rsg U3, At A BiF ot 2reg Sitge Y anavawar il , AR Uget A R 7 wfdar A ik
T 7Y A UL | JEATIS 31 YA Bt § AS IeTds qTd=l § IFYSCAT AT YHAT 3T |

JEATYE B ATa A AHY ARIE-3HaGAg , 41T $t arfer, srom & sgwan, Fdgen aan frm Rrsgl
TR &7t gt gien | 3t B oft 3t S A ug I B wEA gieft | v e, wea s, 3w
feg 101 11 BT B 3TA BT EIOT | FEl w11 & , &I I DI TG &, Al Bgl H1are effit
Bt RT3 TN | Yo FHA EATIE Bt I3 Bt FAATO Jeft TR 2 |



(9)

(¢)

BT SGT A ST f3oat @ &1 araet 1g1 @ 3d safey 3o uregaqzas st 7@t afts & vesht gt
3Tt | 37EATUS I+3 faeal Barelt YRRTPT Yoot § g B | e d A Gt S w©n, AgTvRa
39 Yot B AR B, A1 T R Aral-far A el digw & s Redt wamet graw $t Aver a2 sk
3 it @t oft weat @ | A5 e A f2edt &1 are iforared Bwenm AfEv |

BT St UG Y81 ? 98 AHHAAT & I I8l Ig EATIS S | FifS 9gd AR B U6 dl oid 8 W AHHA
€l uTd ¥R A 3reATIT Ig AT T |

WRITING :

(?)

(2)

(?)

fé=dt forerd A BTl @1 SITT-FFER ATAIHT W &A1 G EXM | &R TP HIT 39T aielt 2 3R wer
3t & 916 30T 3 sft s ST R |

Jargeon : 3iR-31k, B-f, #-F, -F 1 o orsqt # 7 B a TSR Aelt R 1 “forae” FRIR
s A formd B at 3e8 " &1 e ST glan Wél 2reg ‘ford@’” | ¥R &5 2reg & STgl AT a1eAd
oeTTd @ 3ft e 1 g 3¢ &t waet wiran @ | Re-3la A R |

{5t ure a1 ufieBg B yedt Uesl & IW forma T By AR &1 3T Bt FS IW forEa &,
safery 3¢ 39t 2sgY & I foreat @7 A 3, BIR-BIe a1 Tt Bt Bifsrer # g, e & 3y
Y 2AST BT 379l HTAT # IuATeT B 1 Bfat 2req, AT 26T, HYTATGR T AYTA owret foreat &
& 3o Qereht 21t 2 | meshl & I B wem F wal B dt 98 319+ oreat F IR o AwA E |

usgl &1 1 gl gt (Vocabulary), 363 @ @9t & oRv arag &t wwen @t & urd

(Sentence Formation) | 3AfeT0 35701 216g W3R T SR ¢ | 319 EATID F D W
“arof wfEa va 1 216’ At ford stk aal &) Tuw M At RA-3R I oW 29 dF A AW
g 2req g 3N B! G § Sgen | g fI q@wr oreq forwt 3 v H, I Rl
ASTBILAN"’ BT IUANST Biat Bt oft FAemg 3 | TS, foraer, wv-ctwer, deret etwer, FGie qarren sa®
forg ereqi &1 et gten aga SR R |



(v)

(9)

a8 (Comprehension ) &4 & @ ar & 3@, o+ @ W e & fore @ | e &
fore 3rerer-31eter gD UGl STl R | 31EATUS D13 Ui vF vy 5w w A 39 W foray a1 wgeht
foraa 31 3, BIR-BIR aTad g1 B Bg , il Belelt I 36 A A |

TWATHS B BUA AT B B! AT 2 b 30T Sadt v & arn ofifs o serEt & ot
ST AT 2 A IAS AY-TTY IAGT UNTY, Yw[IIT A Y 3, HHawal, aedsar 3 Iuad s
9T5G1 BT TAeT T R T 18T, STUBT ETATEGR ST 2, AT Y srcfar, Ufesg =0 2 a1 78t 31
ardt @1 oft &Tet YT B AHA @1 AT 8 | 37 SRMBA B §R H Iog ATGH ghent AIfRT | A
&t 7% 319+t WIS S A FYR M|

31T B @t iR gt &1 51 v | fored w9 o aga s R |

3B BT AWsid 6 31 3, 3k forerd 3o aremer 6 R, VA A9 HeATID Ieg AHH-THFT 3R Al
AT AT 3R 2reat Bt RiteT Beet BT AvefgRfe B |

SPEAKING :

(?)

€)

(?)

sieia WHT B e fewdl A&l diet Td, diet at Ad 8, W ISt fE=dt wmoT 2w =AET At IABT

39 (Pronounation) dg &0 |

fEsdt dteia T et wTar & FASt Sl AIGHTT F 2reg 3 A R | (SAGTAR ISRIA dieret
aret) BTai # 3 g s R 3k Hut-eit et diera B otk W w w ViEEd orse”’ @ gEe W
g 3Tt 26T BT AT T AAd 2 | IA AN Ivg T B 5 g9 g0 e & o @y 3 wmwn e
R T, TSI, ATGHTST AT TR HTHT | eftel sTamd 3refer & 37k ot AR 3o8 3reit Tt
U3 IABT HYSAT AT~ 3Hel FUT 7, IADI TP WY of At | G TS WINT Ty et & Sror fore
ARG St HTST S T B 391 B SEIH T | IAT S AT BT AT B G W11 I &9 7 F A, Wt
g1 2reql @t Alget H, I1q S 7 I 791, T a1g # ag HIWT TSt Faee g Sgsit R a1g H 3rerar-
3791 HTHTHT R 9 319aT WHed oft 1 79 | BT St AW IHEATIS EAT WA R IeAD I
HT9T & 2165 e it It s & 37 AE UTT BT RAter et i i |

ida A9 Hiferer-gfeear & 215¢ BT I1ed Sidd @ | VP a9+, 3eid aaet § It aielt 8 | 9
TSR BT HIY0T B AT JEATIS B Bi <l 3N A avg A diean anfeg 75 wwem |



(¥)

B3 @ fR=at &1 3uater 530 i3 fawy a1 oftve I 37 fawwr w Steat & fore &2 at a8 a aie
gl urd 8 | 3afere o6 § 39 IR AT e TIfgu | B3 Bl & ¥awy A oft @ s AP B | 30a
i 3t 313 oft o fawwr Iow JHH uTe-ATd AT S B U B2 e g vgeaTe o S
ofife a1 fawr I dieet ot 32 | oS TR to-gm & faEr, a1 e, uTwT & e He
qTeatl

LISTENING /UNDERSTANDING:

(1)

(2)

(3)

T 7 YActErsl a1 U & IR FoAP? forest Bt ST a1 @ a9 B B el UId IHST SROT 8-
U] o BT, A9 P> forwat &Y &mar o g, AN Ft AAHHA, 2Aa! BT 501 of ghent | 3
fererem 4t arga 3 wiq 30 e Bt BA forwra 3, ad o1 1A 2, s 398 Yoror foreat @1 W@
&1 § 9§d R S | U6 WA ot & 91¢ Y 2A6q diel AT Ui aR forwet @t siforard 37 |
YaEs TR-aR F A dt forea g A §, sdt B Ag F & 3R A 3 A IWHR WY
‘g ford b 50 e wga o FA e ¥

it 2165, AV 216G, AYTAER A Al fiepa & AEl w1gl forw urd- W -ww, IeaAfa-3afe | wmait
7 adt srefa=It oea 8- TG B BRI IAfGAT BH gleit AT B @ 216a! B ATHDT foreet St
3TGd 31 |

Bt 3t {5t fawa & an § Sreert dt S a1 BiF SErel Fars S a1 7 I B et rsal A
Bt DI B2 dl BITV B2 18 UTA, 379t 2r6q1 A dier a1l urak | 3! oft gerrgfar wvsit 1 It AfEw)
FADT TS AT 3R et AT § IH UBE BT I T BRI BT 51 TS USR 2 | HEATTD
U3 e &t 7use & 3 3k a1g § i Bl B dier Bt Be dl 9 A w9 5 T BT A 2,
A Jearvr o ar 2 g Awst w9t 3k A s At qEd AR 9g e A Foror A efR-eR
IAP 3B G et STgait 3k at FoAde dieret ST Bierd uT oAt |

HEATIS it gaTd § ag BTl & AWe A TN SRl 8, At ag Ferow atet andat an forw widet | 3ES
forg wrwsren sradt 2 | safery sieeus S o oft BT Bt gAY A1 JoA At VA ASEH BT, IFTERVN BT
IueT B2 fores Bl @t AHEre | ATl @t |



TP
° TSNS AHH

§gd AR BT {33 sAreo1 & AR H Srer wfY 78 fewd | g6 & eIl @ fReat sarewer 7w gl 2 | PR
& Iog Aol a1 @ 2wt A B 7 2 far aan it 37 favtwor IR wgrd 2 2 I sarewor B g
FBTATE a7 31 fAPrt 2rea] & an & 38 A Teer! 3 2, I UgaTel B & al 39T BEN B 73
ATRNVIS FFeaay A 5 aifdart ereg, avf AR, 2reg-wa= 3+% Ueat # 3ik Awsrt H AT & STl &
| Biferar-gfeeter &1 v g1 91 qera & oen 3 o Wieit AHA W ISR A | AY-ATY UFadsl I agadal
i ufvafda @i w2 arait # 7 eca g1a1 @ IE W S AT A oA e | garart 3R Sfawit & aref
amga § Iorat Hfvd 32 3k st orsqt F, araRit # weiler B B AR, It 3t SAoft fogeft & Y A
TTd STedt BT UTYS | I T Tt & AY-IY At Rl AA- I Yo W, IRl W, I W, Aand W,
argsit R A1 et & oft A w g 3 oft Hten-wre a1aw v FFA T | 79 3R A alts A w3 |

JGTE0T : 93 HTE B W A AN B A N IRa WA -Gt AR A a0 |

3AA IoTd AT qYT FeTAIIaR g6t # Hgg g9t |



